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Salmons Brook School 

Wellbeing (Behaviour) Policy 

Salmons Brook is a special school, which caters for young people aged 11-18 with social, 

emotional and mental health (SEMH) needs.  

All our students have a primary need of SEMH and some students may have co-occurring needs 

in one or more of the following areas: communication and interaction; cognition and learning; 

sensory and/or physical needs. 

Our vision and core purpose is to improve the quality of life for our school and wider 

community by nurturing potential. 

We are focused on developing positive character traits within our students and approach this 

through a shared commitment to our ‘CREATE’ values. 

Our aim is that all students at Salmons Brook:   

• Engage and grow together as part of an inclusive Community, rooted in fairness.  

• Develop secure and lasting Relationships, fostered by kindness.  

• Share experiences that provide Enrichment, enhanced by teamwork.  

• Foster ambitious Aspirations, through a commitment to learning.  

• Build a culture of Trust, by displaying honesty in their actions.  

• Achieve their potential, supported by a personalised Education and a curiosity for 

learning.  

We will achieve these aims by:  

• Delivering an innovative, ambitious and highly specialised curriculum, which includes 

exposure to enrichment activities that develop personal growth. 

• Creating a therapeutic, student-centered learning experience, which focuses on the 

specific needs of the student, develops self-esteem and helps build secure and lasting 

relationships. 

• Fostering community cohesion to challenge inequality and embrace diversity. 
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1. Introduction and Aims 
Salmons Brook School is committed to providing a broad and balanced curriculum, based on 
the National Curriculum for those students of compulsory school age.  This is blended with 
opportunities for students to develop functional skills, social, emotional and independence 
skills and employability skills in preparation for adulthood as appropriate in line with the 14-19 
Curriculum. 

Staff at Salmons Brook are confident and skilled in building positive relationships that help to 

break down barriers, build self-esteem and challenge disaffection.  Teachers and support staff 

at Salmons Brook are highly trained to meet the needs of individual students.  All staff at 

Salmons Brook have a clear understanding of this policy and are committed to it.   

The aims of the Wellbeing (Behaviour) policy are: 

• To support student in using a therapeutic approach, within a trauma sensitive 

environment 

• To build self-esteem through educational success, supported by expert developmental 

and cognitive pedagogy 

• To create an inclusive community based on restorative principles. 

2. Legislation  

Our policy is based on advice from the Department for Education (DfE) on: 

• Behaviour and discipline in schools 

• Searching, screening and confiscation at school 

• The Equality Act 2010 

• Keeping Children Safe in Education 

• Use of reasonable force in schools 

• Supporting young people with medical conditions at school  

It is also based on the special educational needs and disability (SEND) code of practice. 

3. Definitions  

At Salmons Brook School we use a trauma-sensitive approach to defining behaviour.  This 

includes viewing behaviour as a means of communication.  Behaviour, including behaviours that 

challenge can be both passive and active.  Our staff are trained to understand and recognise 

that behaviours, including behaviours that challenge serve a function for communicating their 

needs. 

At Salmons Brook School we define behaviours that challenge as: 

• Behaviours that are most affecting student’s quality of life 

• Behaviour that has impacted the learning of themselves and others 

• Behaviours that other students find most challenging 

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
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• Behaviours that pose a serious threat to the community 

We are committed to encouraging behaviour that is conductive to learning and life.  We place 

emphasis on a proactive and pre-emptive learning environment which encourages students to 

CREATE brighter futures by nurturing potential through Community; Relationships; 

Enrichment; Aspirations; Trust and Education. 

Salmons Brook School recognises its legal duty under the Equality Act 2010 to prevent students 

with a protected characteristic from being at a disadvantage.  Consequently, our approach to 

challenging behaviour may be differentiated to cater to the needs of the student.   

4. Roles and responsibilities 

4.1 The Local Governing Body is responsible for: 

• Reviewing and approving the written statement of wellbeing principles 

• Reviewing this wellbeing (behaviour) policy in conjunction with the headteacher and 

monitoring the policy’s effectiveness, holding the headteacher to account for its 

implementation 

• Monitoring this policy’s effectiveness and holding the headteacher to account for its 

implementation. 

4.2 The headteacher is responsible for: 

• Reviewing and approving this policy in conjunction with the Local Governing Body, 

giving due consideration to the school’s statement of wellbeing principles 

• Ensuring that the school environment encourages positive behaviour and that staff deal 

effectively with behaviours that challenge and will monitor how staff implement this 

policy to ensure choices and consequences are applied consistently. 

4.3 Staff are responsible for: 

• Implementing the wellbeing (behaviour) policy consistently 

• Modelling positive behaviour 

• Providing a personalised approach to the specific behavioural needs of students 

• Recording behaviour incidents. 

The senior leadership team will support staff in responding to behaviour incidents.  

4.4 Parents/carers are responsible for: 

• Supporting their child in adhering to the student code of conduct 

• Informing the school of any changes in circumstances that may affect their child’s 

behaviour 

• Discussing any behavioural concerns with the tutor or leadership team promptly 

4.5 Students are responsible for: 
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• Adhering to the student code of conduct 

• Following the school CREATE and Character traits 

5. Bullying 

Bullying is any behaviour, which is deliberately intended to hurt, threaten, or frighten another 
person or group of people. It is repeated and usually unprovoked and can continue for 
a prolonged period of time. It always reflects an imbalance and abuse of power.   

Bullying is “Bullying by an individual or a group, usually repeated over time that intentionally 
hurts another individual either physically or emotionally.” (DfE “Preventing and Tackling 
Bullying,” July 2017).   

Bullying can be:   

• Emotional – being unfriendly, excluding, tormenting   

• Physical – pushing, kicking, hitting, punching or any use of violence   

• Racist – racial taunts, graffiti, gestures   

• Sexual – unwanted physical contact or sexually abusive comments   

• Homophobic – because of, or focusing on the issue of sexuality   

• Verbal – name calling, sarcasm, spreading rumours, teasing   

• Cyber – all areas of internet, such as email and internet chat room misuse. Mobile 
threats by text messaging and calls. Misuse of associated technology, i.e., camera and 
video facilities.   

• Disability/SEN – because of or focusing on a disability or special educational need.   

• Home circumstance – targeting individuals who are looked after children or because of 
a particular home circumstance.  

Salmons Brook School adopts a zero-tolerance approach to bullying. Any acts of bullying will be 

recorded on Arbor with the relevant details and action taken. 

Details of our school’s approach to preventing and addressing bullying are set out in our anti-

bullying strategy. 

6. Understanding our student’s needs 

At Salmons Brook School, we believe it is important to understand each student as an individual 

if we are to be able to understand the meaning behind their behaviour. Our student’s 

difficulties with behaviour are often caused by experiencing previous trauma or adverse 

childhood experiences. 

Students who have SEMH needs often have difficulties with communication and social 

interaction which can lead to misunderstandings or feelings of anxiety. Some students may 

have attachment difficulties and may have developed protective behaviours that have helped 

them to cope. It is important that we view behaviour in the context of our students special 

educational needs and that we are able to separate the student from the behaviour to be able 
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to support them to manage their anxiety and behaviours to be able to function within social 

norms.  

Our aim is that all students at Salmons Brook:   

• Engage and grow together as part of an inclusive Community, rooted in fairness.  

• Develop secure and lasting Relationships, fostered by kindness.  

• Share experiences that provide Enrichment, enhanced by teamwork.  

• Foster ambitious Aspirations, through a commitment to learning.  

• Build a culture of Trust, by displaying honesty in their actions.  

• Achieve their potential, supported by a personalised Education and a curiosity for 

learning.  

The Local Governing Body also emphasises that violence or threatening behaviour will not be 

tolerated in any circumstances. 

7. Promoting social and emotional development 

Salmons Brook School is a trauma-sensitive school. Our approach is based on providing an 

environment which promotes secure attachment for our students. A secure attachment to a 

caregiver is essential for a student’s psychological development. Some of our students will have 

this at home with a family member, but some will not have experienced this. By developing a 

secure attachment to a caregiver at school this can help them catch up on the development 

they have missed. This cannot and should not replace attachments to parents and carers but 

can be a vital addition for some students. 

Staff can provide secure attachments to students by: 

• Being consistent, patient, and dependable 

• Tuning into their needs – noticing when they are hungry, upset, or tired etc. and 

demonstrating care through their response 

• Empathising and understanding their feelings 

• Containing their distress/rage - trying to understand the reasons for challenging 

behaviour and seeking solutions for the student, in addition to managing their own 

behavioural responses to challenging behaviour 

• Demonstrating unconditional acceptance of the student – disapproving of behaviours 

and not the person and their emotions. 

Knowing a student and their background can help staff to build good attachments with them. 

When staff understand the experiences that a student might be bringing with them into school, 

this can help put behaviours into context. At Salmons Brook School we share information about 

students with staff so that they can adapt their approach to the individual. 
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7.1 Our curriculum 

At Salmons Brook School we have designed a curriculum which encompasses our unique four-

wave approach: 

Wave 1 – CREATE and Character 

Wave 2 – Circles of Intervention 

Wave 3 – Subject specialism 

Wave 4 – Enrichment  

Details of our school’s curriculum offer are set out in our curriculum policy. 

Our social and emotional curriculum is incorporated into Wave 1 and 2 of our curriculum 

design.  

CREATE Learning and Character 
Curriculum (Wave 1 Curriculum) 

Circles of Intervention (Wave 2 Curriculum) 

CREATE Learning takes place throughout 

the day. These are short ‘breaks’ in our 

academic learning curriculum where 

students take part in alternative ways of 

learning. These could be activities or 

projects which link in with our CREATE 

values:   

• Community 

• Relationships 

• Enrichment 

• Aspirations 

• Trust 

• Education 
 
The Character Curriculum framework 
forms the language in which we support 
students to articulate, grow and draw on 
their unique strengths. The character 
domain has well-established benefits for 
both academic learning and wellbeing. 
 
The CREATE and Character curriculum 
explores elements of: 

Social Circles: 
Social Circles are social communication and 
interaction interventions. This could be to 
support some of the following identified areas: 

• Developing friendships 

• Emotional literacy 

• Anger management 

• Understanding feelings  
 
Social Circles are offered based on a student’s 
individual needs. 
 
Therapeutic Circles: 
Therapeutic Circles are therapeutic interventions 

which could be input from specialist services 

such as: 

• Speech and language 

• Occupational therapy  

• CAMHS (Child and Adolescent Mental 

Health Services) 

 

Therapeutic Circles could also be time with a 

counsellor or other therapy service, based on the 

needs of the individual student. 
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• Character strengths 

• PSHRE (Personal, Social, Health and 
Religious Education) 

• RSE (Relationships and Sex 
Education) (Relationships and sex 
education, and health education) 

• Spiritual, moral, social, and cultural 
development, 

• British values 

• Citizenship 

• Careers guidance 
 

 
Healing Circles: 
Healing Circles take place as part of our 
restorative approach.  A Healing Circle would 
usually happen following an incident for all of 
those involved to come together to discuss and 
repair the relationship. This may involve staff and 
students, depending on who needs to attend. 
 
We also have Academic Circles which support the 
subject specialism curriculum. 

 

7.2 Communication 

At Salmons Brook School we believe that students need to be encouraged to communicate 

appropriately about their feelings instead of acting out their feelings through challenging 

behaviour.  

We can support them in this in a number of ways:  

• Modelling – talking about our own feelings and emotional reactions 

• Praising students whenever they manage to tell you about their feelings  

• Verbalising your thoughts about a child’s emotional state - by ‘naming of emotion, staff 

are identifying the emotion for the student which can help them to then recognise the 

feeling, for example, “I’m wondering if you’re upset because….” 

• Providing opportunities for emotional communication – asking about their weekend  

• Make it safe for children to talk about their feelings – normalise their feelings by letting 

them know that we all have these feelings 

• Empathise with their feelings – this helps with feeling understood  

• Consistent language describing behavioural expectations are made explicit to all 

students. A clear choice system is used to empower students to make informed choices 

in relation to the action they take and consequences they will experience. This is 

discussed within the context of what works and does not work in life.  

Salmons Brook School has adopted techniques for communicating with our students which are 

conducive to building supportive and empathetic relationships. This includes emotion coaching 

and the motivational interviewing technique. 

7.3 Celebration 

Salmons Brook believes in celebrating our achievements and successes. 
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We have a weekly assembly, where our students' achievements for that week are celebrated. 

This may include: 

• Sharing of achievements for the week 

• Certificates to highlight academic or social attainment and progress 

• Highlighting individual successes for that week  

7.4 Support for students 

At Salmons Brook School, we have a well-trained team of staff who support our students 

throughout their day at school. This includes: 

• Subject specialist teachers 

• Learning Support Assistants 

• Higher Level Teaching Assistants 

• Pastoral and Therapeutic teams including therapy services  

Staff work together with students and families to promote the social development of all 

students within the school. 

On a day-to-day basis Wave 2 Circles will be led by our Pastoral Lead and our Therapeutic Lead, 

who along with our team of HLTAs and LSAs will deliver specialist Circles of intervention to 

meet the needs of our students. Our aim is to have a pro-active and pre-emptive approach to 

intervention so that we can avoid escalations in behaviour. 

7.5 The Zones of Regulation 

Salmons Brook School uses The Zones of Regulation as a whole school language framework to 

support positive mental health and skill development. The Zones of Regulation is an inclusive 

strategy for all students including neurodiverse students, those who have experienced trauma, 

and/or have specific needs in terms of social, emotional, and behavioral development. 
 

The Zones of Regulation creates a systematic approach to teach regulation by categorising all 

the different ways we feel and states of alertness we experience into four concrete-colored 

zones. Integrating in cognitive behavior therapy, students build skills in emotional and sensory 

regulation, executive functioning, and social cognition. The framework is designed to help 

students move toward more independent regulation while also honoring and respecting each 

student and their unique self.    

The Zones of Regulation are: 

• The Red Zone is used to describe extremely heightened states of alertness and intense 

emotions. A student may be elated or experiencing anger, rage, devastation, or terror 

when in the Red Zone.  
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• The Yellow Zone is also used to describe a heightened state of alertness and elevated 

emotions; however, one has more control when they are in the Yellow Zone. A person 

may be experiencing stress, frustration, anxiety, excitement, silliness, the wiggles, or 

nervousness when in the Yellow Zone.  

• The Green Zone is used to describe a calm state of alertness. A person may be described 

as happy, focused, content, or ready to learn when in the Green Zone. This is the zone 

where optimal learning occurs.  

• The Blue Zone is used to describe low states of alertness and down feelings such as 

when one feels sad, tired, sick, or bored.  

7.6 Emotion Coaching 

In conjunction with the Zones of Regulation, Salmons Brook staff will all use Emotion Coaching 

techniques to structure the language that is used with our students. 

There are four steps to Emotion Coaching, they are: 

• Step One: Recognising the student’s feelings and empathising with them:  This step 

does not require physical action, but is the internal recognition and acknowledgement 

of the staff member that the student is experiencing an emotional moment.   

• Step Two: Validating and labelling with the emotion the person is feeling in the 

moment:  This step requires the use words to reflect back the student’s emotion.  This 

may include a reference to the Zones of Regulation by stating what zone the student is 

presenting as. 

• Step Three: Setting boundaries:  This step is about acknowledging the behaviour 

(having already demonstrated empathy and validation in the previous steps).  In this 

step, staff will make clear that some behaviours are not acceptable.  This may be 

approached with a clear direction or choice for the student, depending on the students 

presentation at the time. 

• Step Four: Problem Solving:  This step takes place when the child is calm, a staff 

member with the student would consider what they could do when they feel those 

strong emotions next time.  This may take place through a Healing Circle, depending on 

the circumstances of the situation, or it may take place through a reflection with a staff 

member. 

7.7 The Restorative Approach 

The restorative approach is a way of working with behaviour and conflict that puts the focus on 

repairing the harm that has been done. It is an approach to behaviour and conflict resolution 

that includes all the people involved.  

At Salmons Brook School. Our restorative approach is carried out through our Healing Circles. 

Following an incident, everyone involved is invited to a Healing Circle where they are asked to 
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share what their involvement was, how the incident has affected them and then to agree what 

needs to be done for things to be put right.  

This agreement at the end of the Healing Circle would be the restorative action plan and this 

would include the actions that need to be carried out. These actions would usually include a 

way of ‘making things right,’ this would be considered a consequence for the incident or 

conflict. These actions and consequences would be linked or related to the initial incident.  

If an incident cannot be resolved through a Healing Circle, either because the incident was 

more serious in nature, or because the members of the Circle could not agree to a restorative 

action plan, a restorative conference would be called. This would include the student and their 

parents or carers and any other agencies involved. The conference would be chaired by a 

member of Salmons Brook School, with the aim of coming to a resolution around the incident. 

Choices and Consequences: 

Salmons Brook School believes in The Restorative Approach. However, every individual 

behaviour, incident or conflict must be looked at individually. Where an incident is more serious 

in nature, or where students do not respond to preventative strategies to resolve an incident, 

further action may be needed to deal with the incident. 

All students at Salmons Brook School are empowered to make their own choices and are given 

information to help them come to these decisions. Understanding choices and consequences is 

a life-skill and is important for preparing for adulthood, the world of work and life outside of 

school. Our approach as a school is to support our students by linking the choices they make 

with the action that occurs, and then the consequence of that action.  

All students at Salmons Brook School will be given choices at the end of the restorative 

approach, these will include restorative actions to repair the situation that has occurred. We 

recognise that these choices will need to be suitably framed for a student to understand the 

link between their actions and the consequences. The student is given the power to decide 

which choice they are going to make. 

For older students or those with the capability to process additional information, staff may tie 

in the consequences and choices into their longer-term goal that they are working towards. 

This may involve reference to academic goals or aspirations they have.  

At Salmons Brook School our choices and consequences are based on our CREATE principles 

and are carried out through the restorative approach. 

Consequences are determined by the nature of the incident on a case-by-case basis and might 

include:  

• Restorative Justice  

• Withdrawal of privileges  
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• Provision of a ‘safe place’  

• Peer support  

• Parental contact  

• Anti-bullying/ wellbeing contracts 

• Referral to the community police for intervention 

• Liaison with other schools, agencies, and community groups 

• A targeted piece of work  

• Fixed term and permanent exclusion from school.  

Consequences will be logged on Arbor along with information about the event leading up to 

this. 

Exclusions may be considered in cases of extreme and persistent disruptive behaviour, which 

risks the safety of other students or staff.  

The Headteacher will notify the Chair of the Local Governing Body of any exclusion that results 

from such behaviour. 

8. Environment 

Salmons Brook School has a highly structured school environment which is designed to support 

our students who have SEMH needs. 

Our day is designed to support our students in maximising their potential, through: 

• Shorter lesson times (45 minutes lessons) 

• Regular CREATE Learning sessions which provide a ‘break’ from traditional classroom-

based learning 

• Access to calm rooms for all students to access throughout the school day, to support 

independent regulation 

• The Zones of Regulation, implemented as a whole school language 

• A sensory room for students to access to support their independent regulation 

• Family breakfast (from 8am) and lunch, where students and staff can come together and 

eat as a family 

• After school Enrichment activities which includes an additional meal/snack, which goes 

on until 6pm 

• Tutor system, where each year group has their own tutor team which meets with them 

every morning and every afternoon for preparation and reflection on the day 

• Fewer transitions throughout the school day, with a clear timetable available for all 

students 

8.1 Classrooms 
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Teaching and support staff are responsible for setting the tone and context for positive 

behaviour within the classroom. 

They will: 

• Create and maintain a stimulating environment that encourages students to be engaged 

• Display the wellbeing principles 

• Develop a positive relationship with students, which may include: 

o Greeting students at the start of lessons 

o Establishing clear routines 

o Communicating expectations in ways other than verbally 

o Highlighting and promoting engagement, progress, achievement, and effort 

o Concluding the day positively and starting the next day afresh 

o Having a plan for dealing with low-level disruption 

o Using positive reinforcement 

8.2 Restricted items 

Salmons Brook School does not allow the following items to be brought into the school: 

• Mobile phones 

• Keys  

• Combs 

• Deodorant/fragrance 

• Mirrors 

• Any food/snacks  

• Any fizzy drinks or high-sugar drinks 

• Chewing gum 

• Cosmetics (included flavoured/scented lip balms) 

All students will be required to hand in any of these items before entering school, where 

appropriate, they will then be returned at the end of the school day.  

Some students who may wish to bring in a packed lunch, can do this and staff will collect these 

in the morning and these will be available to students at lunch time. 

Once students have handed in their mobile phone and any other restricted items, they will walk 

through the metal detectors to ensure that they do not have any other items of concern.  If the 

detector goes off, students will be asked to comply with a search. No students will be allowed 

to enter school without first going through the detector without setting the alarm off and 

handing in any restricted items. 

Any prohibited items found in students’ possession will be confiscated.  These items will not 

be returned to students.  
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Prohibited items include: 

• Knives or weapons  

• Alcohol  

• Illegal drugs  

• Stolen items  

• Tobacco, cigarette papers, lighters, vape pens and pipes  

• E-cigarettes  

• Fireworks  

• Pornographic images 

In addition, any article that the member of staff reasonably suspects has been, or is likely to be, 

used:  

• to commit an offence 

• to cause personal injury to, or damage to the property of, any person (including the 

student) 

If illegal items/objects are found on any student, this will be referred to the appropriate 

external service. 

The Head teacher and authorised staff can also search for any item banned by school which has 

been identified in its rules as an item which may be searched for. This includes mobile devices 

that have not been voluntarily handed in upon arrival at school. We will also confiscate any 

item which is harmful or detrimental to school discipline and safety. Our Headteacher and staff 

authorised by her have a statutory power to search pupils, their possessions or their school ICT 

account without consent. This is in instances where there are reasonable grounds for 

suspecting that a pupil may have a prohibited item. These items will be returned to 

students/parents/carers after discussion with senior leaders and parents, if appropriate. 

Searching and screening pupils is conducted in line with the DfE’s latest guidance on searching, 

screening and confiscation. 

We will also confiscate any item which is harmful or detrimental to school discipline. These 

items will be returned to students after discussion with senior leaders and parents, if 

appropriate. 

Searching and screening students is conducted in line with the DfE’s latest guidance on 

searching, screening and confiscation. 

9. Managing behaviour  

9.1 Expectations 

https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
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Salmons Brook School has a clear set of routines and wellbeing principles to support the 

management of behaviour within the school. These expectations are vital to ensure that our 

students feel safe and secure that the environment is predictable and supportive for them. 

Our school rules are phrased positively wherever possible, with an emphasis on “do’s” rather 

than “don’ts.”  

We expect all students at Salmons Brook School to follow our wellbeing principles, which are: 

• Engage and grow together as a part of an inclusive community, rooted in fairness. 
• Develop secure and lasting relationships, supported by kindness. 
• Share experiences that provide enrichment achieved through teamwork. 
• Foster ambitious aspirations, through a commitment to learning. 
• Build a culture of trust, by displaying honesty in their actions. 
• Achieve potential, through a personalised education and a curiosity for learning. 

9.2 De-escalation strategies 

Salmons Brook School adopts a proactive and pre-emptive approach to behaviour. All elements 

of practice at Salmons Brook are aimed at preventing challenging behaviour from arising. When 

challenging behaviour does arise, the emphasis is on de-escalation.  

Some of the de-escalation strategies that may be implemented are:  

• Firstly, speak quietly and privately, if possible, to the student. Remark on a time when 

they have successfully changed a response. Pick out their strengths and remind them. 

Reminding them of their individual targets. 

• Offer alternative strategies 

• Options to use the calm room or sensory room  

• Reiterate your commitment to supporting them and desire to help them 

• Use of body language and tone of voice 

• Use diversion, change the activity to remove pressure  

• Wonder aloud about the feelings behind the behaviour – empathise with the feelings  

• Give a ‘way out’ for the student which does not result in them ‘losing face’ or 

experiencing shame 

• Implement ‘change of face’ - ask for help from another adult if you feel the student 

might be better helped by someone else 

9.3 Physical Intervention 

In some circumstances, staff may use reasonable force to restrain a student to prevent them: 

• Causing disorder 

• Hurting themselves or others 

• Damaging property 

Incidents of physical restraint must: 
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• Always be used as a last resort 

• Be applied using the minimum amount of force and for the minimum amount of time 

possible  

• Be used in a way that maintains the safety and dignity of all concerned 

• Never be used as a form of punishment 

• Be recorded and reported to parents 

It is the objective of Salmons Brook School to maintain consistent and safe practices in the use 

of handling, reasonable force & restraint.  

At Salmons Brook School we promote positive relationships and encourage our students to 

interact with others is a positive manner. Positive touch is part of our everyday interactions 

with our students, for example: 

• Holding the hand of the child at the front/back of the line when going to assembly or 

when walking together around the school 

• When comforting a distressed student 

• When a student is being congratulated or praised 

• To demonstrate how to use a musical instrument 

• To demonstrate exercises or techniques during lessons or specific coaching (Sports, Arts 

etc.) 

• To give first aid. 

For the majority of our students, physical intervention/restraint will never be required.  

However, on occasion a student may become very distressed/upset and at times their 

behaviour may challenge those around them. Keeping the student, and those around them, 

safe at these times is essential and this may mean physical intervention/restraint is required. 

Usually this would be a one-off situation and staff will deal with this in a sensitive, professional 

manner.  

Once an incident of physical intervention has been required by a student, a Behaviour Support 

Plan would be put together for the student which would outline the type of physical 

intervention used and what might have triggered this. This is so that staff can employ agreed 

strategies to avoid this happening again in future. If a student already has a Behaviour Support 

Plan, but this is a new behaviour then this would be added to the existing plan. A Behaviour 

Support Plan should be written by staff who have an appropriate level of training and 

knowledge of both the student and this specific area. The plan should then be shared with all 

members of the team, the student (as appropriate) and the parents/carers. On occasions where 

there is clear potential that exists for an individual student to repeat behaviour that may be 

harmful to themselves, others, or property this will be included in the Behaviour Support Plan. 

A Behaviour Support Plan for an individual student should be seen as an integral part of the 

whole school process of education and care. Its success will be derived from a whole school, 



   
 

19 
 

holistic response to positive behaviour support and the process for appropriate implementation 

is firmly based within a procedural approach that is owned by all staff. Staff employing positive 

handling techniques share common values that include a commitment to operate within the 

law and to always provide a service that, adheres to accepted professional standards. 

Implementation of Physical Intervention 

Staff at Salmons Brook School will take part in Team Teach, positive behaviour training. Staff 

will have an awareness of the importance of de-escalation techniques in preventing the need 

for physical intervention to take place. 

When developing, implementing, and evaluating Behaviour Support Plans the following key 

principles should always be taken into consideration:  

• Working within this policy, only staff who have received practical training should 

implement physical intervention (Team Teach)  

• Behaviour Support Plans at Salmons Brook School act as an assessment of risk/risk 

assessment, however staff involved in any physical intervention should make a ‘dynamic 

risk assessment’ in the moment to account for any additional risks which might be 

present in the moment e.g., environmental factors 

• Behaviour Support Plans must always have the interests of the student as the primary 

consideration and must pay due consideration to the student's special needs  

• At all times, a 'Duty of Care' for and to the child should be of primary concern  

• Any physical intervention should be justified in respect of what is known about the 

child's special needs, alternative approaches/behaviour support which have been tried 

and an evaluation of the potential risks involved 

• Students and their parents/carers should be actively involved in the process (as 

appropriate) 

• Physical interventions should only be employed using 'the minimum degree of force for 

the shortest possible period' 

• Students who experience physical intervention should be assessed for signs of injury, 

pain, or psychological distress and these should be recorded after the incident. This will 

be referred to as a ‘de-brief’ 

• Students should be encouraged to take part in the ‘de-brief’ after an incident to 

promote learning opportunities for them to own their own behaviour and the ability to 

develop coping strategies moving forward 

• The staff should ensure that all incidents are clearly, comprehensively, and promptly 

recorded 

• Behaviour Support Pans should be reviewed annually as a minimum, or as the need 

arises. Behaviour Support Plans should always be reviewed after any incident of physical 

intervention following a new behaviour 

• All staff are responsible for the implementation of Behaviour Support Plans 
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When carrying out physical intervention, the following guidance for staff should be noted: 

• All members of staff working with students at the school are authorised to handle, use 

reasonable force, or restrain students if/when such physical intervention is necessary 

• No member of staff is required to employ any physical intervention strategy if they are 
not comfortable or confident to do so effectively 

• No member of staff should intervene physically if they have reason to believe that to do 
so would worsen the situation/incident that is taking place 

• In all circumstances where physical intervention is or may become required, members of 
staff should ensure that adult assistance is requested before intervention, although it is 
understood that circumstances may lead to the need for intervention prior to the 
assistance arriving 

• Staff considering handling, use of reasonable force or restraint must provide opportunity 
for the student to alter their behaviour/actions before employing a physical intervention 
strategy and should continue to make instructions to the student and details of their 
intended interventions clear 

• The method of physical intervention employed must use the minimum reasonable force 
for the minimum length of time 

Recording Physical Intervention 

All incidents where staff feel that they have used force to modify behaviour or conduct should 

be recorded. It is not necessary to record every incident of contact with a child, but where a 

member of staff perceives that contact has been received at all negatively, they should record 

the circumstances.  

In these instances, the following should be actioned: 

• The Headteacher or a member of senior leadership should be informed of the 

intervention that has taken place 

• It is the responsibility of the intervening member of staff to complete the bound and 

numbered book on the day that the intervention took place 

• All instances of physical intervention where force has been used will be recorded in the 

bound and numbered book 

• The circumstances and nature of the physical intervention will be held on the record of 

the student involved 

• The Headteacher will ensure that parents/carers are appropriately informed 

For the safeguarding of both staff and student, any subsequent investigation of the 

situation/incident should be undertaken by a member of staff other than the one applying the 

physical intervention. 

The Department for Education:  Use of reasonable force, outlines the law around the use of 

reasonable force with schools. The law allows all adults who are authorised by the headteacher 

to be responsible for students to use such force as is reasonable. 
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9.4 Zero-tolerance approach to sexual harassment and sexual violence 

The school will ensure that all incidents of sexual harassment and/or violence are met with a 

suitable response, and never ignored. 

Students are encouraged to report anything that makes them uncomfortable, no matter how 

‘small’ they feel it might be. 

The school’s response will be: 

• Proportionate 

• Considered 

• Supportive 

• Decided on a case-by-case basis 

Sanctions for sexual harassment and violence may include: 

• Restorative Justice  

• Withdrawal of privileges  

• Provision of a ‘safe place’  

• Parental contact  

• Referral to the community police for intervention 

• Liaison with other schools, agencies, and community groups 

• Fixed term and permanent exclusion from school 

Exclusions may be considered in cases of extreme and persistent disruptive behaviour, which 

risks the safety of other students or staff. 

 

The school has procedures in place to respond to any allegations or concerns regarding a child’s 

safety or wellbeing. These include clear processes for: 

• Responding to a report 

• Carrying out risk assessments, where appropriate, to help determine whether to: 

o Manage the incident internally 

o Refer to early help 

o Refer to children’s social care 

o Report to the police 

Please refer to our child protection and safeguarding policy for more information. 

 

9.5 Off-site behaviour 
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Consequences may be applied where a student has not followed our wellbeing principles off-

site when representing the school. This means when the student is: 

• Taking part in any school-organised or school-related activity (e.g., school trips) 

• Travelling to or from school 

• Wearing school uniform 

• In any other way, it is identifiable as a student of our school 

Consequences may also be applied where a student has not followed our wellbeing principles 

off-site at any time, whether or not the conditions above apply, if the behaviour: 

• Could have repercussions for the orderly running of the school 

• Poses a threat to another student, staff, or member of the public 

• Could adversely affect the reputation of the school 

Consequences will only be given out on school premises or elsewhere when the student is 

under the lawful control of the staff member (e.g., on a school-organised trip).  

9.6 Malicious allegations 

Where a student makes an allegation against a member of staff and that allegation is shown to 

have been deliberately invented or malicious, the school will discipline the student in 

accordance with this policy.  

Where a student makes an allegation of sexual violence or sexual harassment against another 

student and that allegation is shown to have been deliberately invented or malicious, the 

school will discipline the student in accordance with this policy. 

In all cases where an allegation is determined to be unsubstantiated, unfounded, false, or 

malicious, the school (in collaboration with the local authority designated officer, where 

relevant) will consider whether the student who made the allegation is in need of help, or the 

allegation may have been a cry for help. If so, a referral to children’s social care may be 

appropriate. 

The school will also consider the pastoral needs of staff and students accused of misconduct. 

Please refer to our child protection and safeguarding policy for more information on responding 

to allegations of abuse against staff or other students. 

9.7 Recording and reviewing 

All behaviour incidents will be recorded on Arbor along with details on the incident and the 

follow up actions. 

They will be reviewed by the senior leadership team at regular intervals and any actions put 

into place. 
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9.8 Safeguarding 

Salmons Brook School recognises that changes in behaviour may be an indicator that a student 

is in need of help or protection. We will consider whether a student’s behaviour may be linked 

to them suffering, or being likely to suffer, significant harm. Where this may be the case, we will 

follow our child protection and safeguarding policy. 

10. Working together 

Salmons Brook School aims to work in collaboration with parents, carers, and other external 

services to provide the best support for the students attending the school. 

Parents and carers have termly meetings with their child's tutor/class teachers where they can 

be involved in the planning for their child or raise any concerns. This is in addition to the Annual 

Review meeting which takes place each year. Parents and carers can also contact the school at 

any time to speak to a member of staff. 

11. Training  

Our staff are provided with training on managing behaviour, including proper use of restraint, 

as part of their induction process. At Salmons Brook School, this includes an understanding of 

and supporting behaviour through a trauma-sensitive approach and the restorative process. 

12. Monitoring arrangements 

The wellbeing policy will be reviewed by the Deputy Headteacher – Inclusion and Wellbeing 

annually. At each review, the policy will be approved by the headteacher. 

The written statement of wellbeing principles will be reviewed and approved by the 

headteacher annually. 

13. Links with other policies 

This behaviour policy is linked to the following policies: 

 Curriculum policy 

 SEND policy 

 Safeguarding and child protection policy 
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