
1 
 

   
 

 

Salmons Brook School  

 

Education Brief  
Name of Policy Education Brief 

Policy Level School 

Author Headteacher Designate 

Effective Date September 2021 

Review Date September 2022 

  



2 
 

Contents 

1 Vision, ethos and values  

2 Leadership and governance  

3 Strategic objectives and KPIs  

4 School Development   

5 Curriculum Strategy  

6 Learning & Teaching Principles  

7 Wellbeing and Behaviour Principles  

8 School Organisation  

9 Staffing  

10 Working with others  

 

 

 



3 
 

1. Vision, Ethos and Values 

Salmons Brook is a special school, which caters for young people aged 11-18 with social, 
emotional and mental health (SEMH) needs.  

All our students have a primary need within the area of SEMH and some students may have co-
occurring needs in one or more of the following areas: communication and interaction; 
cognition and learning; sensory and/or physical needs. 

Our core purpose is to improve the quality of life for our students and the wider community 
by nurturing potential. 

We are focused on developing positive character traits within our students and approach this 
through a shared commitment to our ‘CREATE’ values. 

Our aim is that every student at Salmons Brook will:   

• Engage and grow together as part of an inclusive Community, rooted in fairness.  

• Develop secure and lasting Relationships, fostered by kindness.  

• Share experiences that provide Enrichment, enhanced by teamwork.  

• Foster ambitious Aspirations, through a commitment to learning.  

• Build a culture of Trust, by displaying honesty in their actions.  

• Achieve their potential, supported by a personalised Education and a curiosity for 
learning.  

We will achieve these aims by:  

• Delivering an innovative, ambitious and highly specialised curriculum, which includes 
exposure to enrichment activities that develop personal growth. 

• Creating a therapeutic, student-centered learning experience, which focuses on the 
specific needs of the student, develops self-esteem and helps build secure and lasting 
relationships. 

• Fostering community cohesion to challenge inequality and embrace diversity. 
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2. Leadership and Governance 

Organisation Chart for EdAcT  

 

Local Governing Body of Salmons Brook School 

Mr Rob Leak – Chair of Governors / 

Finance Audit and Premises 

TBC – Safeguarding and Pupil Welfare 

TBC – Quality of Education  Dr Susan Tranter – Staffing and Performance Management 

Andrew Lloyd – Headtacher Designate TBC  - Community Engagement  

Parent Governor (TBC) Parent Governor (TBC) 

Staff Governor (TBC) Staff Governor (TBC) 
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2.1 Local Governing Body Teams and Responsibilities 

The Local Governing Body (LGB) has a number of statutory functions and in order to fulfil these and 

other responsibilities, we are proposing that there be several specific roles, alongside teams that 

work on particular issues. 

 The individual responsibilities include: 

• Chair of Governors 

• Vice-Chair of Governors 

These postholders will normally be Trustees. 

 The Trustees are responsible for the following statutory functions: 

• Finance Audit and Premises, including Risk Management 

• Staffing and Performance Management 

All members of the LGB share the responsibility for the quality of education (including pupil premium, 

LAC and SEND) and engagement with pupils, parents and the local community. Alongside this, some 

members of the LGB will have specific responsibilities, accountable to the Local Governing Body and 

these include: 

• Safeguarding and Pupil Welfare  

• Recruitment and induction of new governors 

• Quality of Education - Pupil Premium, SEND, LAC  

 For 2022-23 

• Chair of Governors- Rob Leak 

• Vice-Chair of Governors- to be appointed 
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2.2 SLT structure, roles, responsibilities and organisation chart 

Headteacher Designate responsible for: 
• School Ethos and Vision 
• Budget Management, financial planning and auditing 
• Recruitment and retainment of all staff 
• Reporting to Governors 
• School Development Planning, Monitoring and Implementation 
• Whole school curriculum  
• Appraisal process  
• Partnerships and Community 
• CPD overview 
• Safeguarding 
• Staff wellbeing 

Deputy Headteacher – Quality of Education and 
Personal Development 

 
• Curriculum and assessment   
• Examinations and pathways 
• Work Scrutiny 
• Homework 
• Whole School Reading 
• PSHE 
• Teaching and Learning 
• Pedagogical Principles 
• Line manage subject leads 
• Line manage teaching staff  
• Continued Professional Development – 

teaching staff 
• CPD programme 
• Initial Teacher Training 
• Safeguarding 
• Duties 

Deputy Headteacher – Inclusion and Wellbeing 

 
• SEND assessment and intervention  
• Provision Mapping 

(implementation/monitoring/cost) 
• Admissions and Consultation 
• EHCP Process inc. Annual Reviews 
• Access Arrangements 
• Pastoral and wellbeing 
• Line manage therapeutic team 
• Line manage LSA/HLTAs  
• Counselling / Therapy 
• Family Support 
• Continued Professional Development – 

support staff 
• Team Teach/restraint 
• Safeguarding 
• Cover 
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3. Strategic Objectives 

STRATEGIC OBJECTIVES FOR 2020/22 

Objective 1 To ensure that Leadership, Management and Governance is outstanding and enhances the 

effectiveness of the school ensuring the education provided has a positive impact for its 

pupils. 

Objective 2 To ensure that the quality of education provides for outstanding learning & educational 

experiences for pupils and staff across the school that takes account of new ideas and 

practice. 

Objective 3  To ensure that positive behaviour and attitudes are promoted through an outstanding 

provision for wellbeing; there is a positive school environment where every member of the 

community is valued 

Objective 4  To ensure that pupils' personal development is promoted to the highest standard, so they are 

well prepared for their adult lives 

 

 

3.1 Key Performance Indicators and targets 

Objective 1: Leadership, Management and Governance is outstanding and enhances the 

effectiveness of the school ensuring the education provided has a positive impact for its pupils. 

Priority Success Criteria Desired Impact 

To ensure the 

curriculum provides 

opportunities for high 

quality learning 

experiences in 

foundation subjects 

across the school 

 

 

Annual auditing cycles Subject 

teaching is observed as consistently 

high across departments 

Medium term planning identifies 

cross curricular learning  

Pupils make at least good progress 

in foundation subjects SDP visits 

Successful Peer Review 

Pupils make at least expected 

progress across the curriculum.  

Subject leaders are in place to 

support teachers and staff across 

the school to enable them to deliver 

specialist subjects to the required 

standard 
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Objective 2: Quality of Education provides for outstanding learning & educational experiences for 

pupils and staff across the school that takes account of new ideas and practice. 

Priority Success Criteria Desired Impact 

To ensure EHCP 

planning, and data 

tracking facilitates 

tailored high-quality 

learning and 

outcomes for pupils 

S targets are personalised and 

implemented for each pupil to 

support progress  

EHCP targets and progress is well 

evidenced and documented to 

demonstrate overall progress for 

pupils 

 Staff and pupils understand their 

targets and what they have to do to 

make progress. 

Pupils make at least expected 

progress towards their EHCP targets 

and areas in the curriculum.  

Teachers match their target setting 

to the implementation of the 

curriculum with a better joined up 

focus working alongside the DHT.  

Information for the annual review 

has greater clarity and is better 

matched to outcomes as identified 

within the EHCP. 

 

 

Objective 3: Behaviour & Attitudes are promoted through an outstanding provision for wellbeing; 

there is a positive school environment where every member of the community is valued 

Priority Success Criteria Desired Impact 

To ensure behaviour 

tracking is used 

effectively at all levels 

to inform practice 

and to identify 

interventions and 

celebrate successes 

Positive records on Arbor and 

Evidence for Learning provide rich 

data to track progress  

Negative incidents logged on Arbor 

provide rich data for tracking 

behaviour and interventions  

Staff use Arbor and Evidence for 

Learning data regularly to address 

and consider timely interventions 

Behaviour and attitudes are 

excellent because staff understand, 

from using data, how to plan for 

timely interventions to support 

pupils.  

As a result, pupils make progress 

because they are engaged, enjoy 

learning and their emotional 

regulation enables them to access 

teaching. 

 

 

Objective 4: Personal Development is promoted to the highest standard, so that students are well 

prepared for their adult lives 

Priority Success Criteria Desired Impact 
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To ensure work to 

enhance pupil’s SMSC 

and understanding of 

FBV is well supported 

and evidenced across 

the curriculum 

enabling them to 

make excellent 

progress in their 

personal 

development 

SMSC is embedded and well 

evidenced across the school  

Promoting MBV is embedded and 

well evidenced across the school 

 Enrichment provides rich learning 

opportunities for pupils 

Pupils make progress beyond the 

academic curriculum, and this is well 

tracked and documented through 

curriculum delivery.  

Pupils’ understanding and 

development of values including 

SMSC, FBV will enable them to 

thrive  

Students develop character traits to 

become successful citizens and 

flourish in society.  

Students are prepared to transition 

successfully towards adulthood 

through developing non-academic 

skills 
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4. School Development Planning Cycle 

The School’s Development Plan and Monitoring and Self-Evaluation Policy can be read by following the 
embedded links. 

4.1 School Development Planning Cycle 

Monitoring Process 2022 

Focus QA / Monitoring activity 

 

Yearly 

frequenc

y 

By Whom Recorded on 

Quality of teaching 

and learning  

(incl. quality of 

marking and 

feedback; curriculum 

coverage) 

• Formal lesson observations and 

associated book scrutiny 

 

• Learning Walks 

 

• Subject-focused book scrutiny led 

by HoS 

 

• Key Stage or subject-focused book 

scrutiny led by LT 

 

• Subject Reviews 

 

• Teaching and Learning Review 

 

x2 

 

 

x2 

 

Termly 

 

 

x3 

 

 

x2 

 

Annually 

LT (x1), line-

managers 

(x1) 

 

HoSs, TLRs, LT 

 

HoSs, subject 

teams 

 

LT, HoSs, TLRs 

 

 

LT and HoSs 

 

LT, external 

reviewers 

Observation and 

book scrutiny 

proformas 

Learning Walk 

proformas  

 

Book scrutiny 

proformas 

 

 

 

 

Quality of planning; 

curriculum coverage 
• Check of quality and coverage of 

curriculum intent statements and 

(recovery) curriculum maps; check 

for changes to examinations 2022-

23 

Annually 

 

DHTs, HoSs New academic 

year preparation 

tasks audit 

Quality and 

consistency of 

assessments 

 

• Auditing of Subject assessments 

and assessment plan 

• Subject moderation 

• Analysis of Subject assessment 

data used for Data Windows 

Termly HoSs, line-

managers 

and MAS 

Subject 

assessment 

folder  

 

DW analysis 

Progress and 

outcomes of pupils; 

impact of 

interventions 

• Exam reports 

 

• Data Window analyses 

 

• Class Status Reports for Years 11-

13 

 

Annually 

 

x3 

 

x2 

HoSs/s 

 

HT/LT 

 

HoSs, class 

teachers 

Exam report 

proformas 

 

 

CSR proformas 

 

Standards of 

behaviour 

 

• Analysis of Class Points and 

behaviour reports. 

Half-

termly 

 

DHT; HoSs 

 

SPL 

Behaviour 

Reports 

https://edact.sharepoint.com/:w:/s/SalmonsBrookProjectPlan/Eb10pXTkuZZCih2wvNqjfPUBOsWx_ZJf_VO66Y08UaMKVw?e=sLRjj1
https://edact.sharepoint.com/:w:/s/SalmonsBrookProjectPlan/EaSfTeep1JlMtXgrJwgBHKYB_9Dq30_I0uQHYBGCbkqYSA?e=15kgoV
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• Whole-school behaviour report 

and action plan 

x2 Hotspots 

analysis 

Quality of the 

experiences of pupils 

• Children’s Voice interviews and 

questionnaires 

 

Annually AHTs, PLs, . Children’s Voice 

summary report 

Quality and quantity 

of homework set; 

homework 

completion 

• Analysis of Show My Homework 

data 

x4 (linking 

with DWs) 

DHT/LT/HoS SHMW 

homework 

reports 

 

Quality of learning 

environments 

 

• Classroom environments audit 

 

•  ‘SCHOOL-safe’ measures in place 

Annually 

 

Half-

termly 

 

DHT, HoSs 

 

DHTs 

 

 

 

Levels of Attendance • Attendance figures 

 

• Whole-school attendance report 

and action plan  

Weekly 

 

x2 

DHT 

 

SPL 

Figures from 

CRM 

 

 

 

Quality of pastoral / 

tutor-time provision 

 

• Learning Walks in tutor-time and 

assemblies 

• Whole-school tutorial programme 

report and action plan 

• Tutor display board check 

x3 

 

x2 

 

Half-

termly 

PLs, ., LT 

 

SPL 

 

PLs, . 

Pastoral 

Learning Walk 

proformas 

 

4.2 Schedule of Monitoring 

Term Focus By Whom Dates 

w/b 

Aut 1 

Quality of learning environments – SCHOOL- safety check DHTs 30 Aug 

Progress and outcomes of pupils – reports HT/ HoSs / TLRs 13 Sep 

Quality of learning environments – preparation for Open Evening DHT, LT 13 Sep 

Check quality and consistency of half-term assessments  DHT / HoSs 20 Sep 

Quality of teaching and learning – Learning Walks #1 HoSs, TLRs, LT 4 Oct 

Quality of teaching and learning: LT book scrutinies – focus tbc LT, HoSs, TLRs 11 Oct 

Quality of teaching and learning: subject-based book scrutinies HoSs / s 11 Oct 

Quality of pastoral / tutor-time provision – Learning Walks #1 PLs / . / LT 11 Oct 

Quality and quantity of HW set; HW completion - report DHT / HoSs 18 Oct 

Aut 2 

Quality of learning environments – SCHOOL- safety check DHTs 1 Nov 

Check quality and consistency of Dec PPEs HoSs / LT 8 Nov 

Progress and outcomes of pupils HT/ LT / HoSs / PLs 8 Nov 

Standards of behaviour report and action plan DHT to ELT 8 Nov 

Levels of attendance report and action plan DHT to ELT 8 Nov 

Quality of teaching and learning: LT book scrutinies – focus tbc LT, HoSs, TLRs 22 Nov 

Progress and learning outcomes of pupils  HT/ LT / HoSs / PLs 29 Nov 

Quality of pastoral / tutor-time provision – report and action plan DHT, DHT to LT 6 Dec 
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Quality of teaching and learning: appraisal lesson observations and 

associated book scrutiny: 

Line managers 

(LT / HoSs & TLRs) 

Completed 

by 17 Dec 

Spr 1 

Quality of learning environments – SCHOOL- safety check DHTs 3 Jan 

Quality and quantity of HW set; HW completion - report DHT / PLs / HoSs 3 Jan 

Progress and outcomes of pupils HT/ LT / HoSs / PLs 10 Jan 

Quality of teaching and learning: Subject review LT / HoS / TLRs 10 Jan 

Preventing sexual abuse report and action plan DHT to ELT 10 Jan 

Quality of teaching and learning – Learning Walks #2 HoSs, TLRs, LT 24 Jan 

Check quality and consistency of Assessments HoSs / LT 31 Jan 

Quality of teaching and learning: subject-based book scrutinies HoSs / s 7 Feb 

Spr 2 

Quality of learning environments – SCHOOL- safety check DHTs 22 Feb 

Quality of the experiences of pupils report DHT / PLs 28 Feb 

Standards of behaviour report and action plan DHT to ELT 28 Feb 

Levels of attendance report and action plan DHT to ELT 28 Feb 

Quality of teaching and learning review – focus tbc LT / external reviewers 16/17 Mar 

Quality of pastoral / tutor-time provision – Learning Walks #2 PLs / . /LT 22 Mar 

Quality and quantity of HW set; HW completion - report DHT / HoSs 29 Mar 

Sum 1 

Quality of learning environments – SCHOOL- safety check DHTs 18 Apr 

Progress and outcomes of pupils  HT/ LT / HoSs / PLs 18 Apr 

Check quality and consistency of Summer assessments HoSs / LT 25 Apr 

Quality of pastoral / tutor-time provision – report and action plan DHT, DHT to ELT 25 Apr 

Standards of behaviour report and action plan DHT to ELT 25 Apr 

Levels of attendance report and action plan DHT to ELT 25 Apr 

Quality and quantity of HW set; HW completion - report DHT / PLs / HoSs 2 May 

Progress and outcomes of pupils – HT/ LT / HoSs / PLs 2 May 

Quality of teaching and learning: LT book scrutinies – focus tbc LT, HoSs, TLRs 23 May 

Quality of teaching and learning: subject-based book scrutinies HoSs / s 23 May 

Quality of teaching and learning: lesson observations and associated 

book scrutiny by LT 

LT Completed 

by 27 May 

Sum 2 

Quality of learning environments – SCHOOL- safety check DHTs 6 Jun 

Progress and outcomes of children HT/ LT / HoSs / PLs 13 Jun 

Quality of planning; curriculum intent and maps for upcoming year LT / HoSs / DHT 13 Jun 

Quality of teaching and learning: Subject review, tbc LT / HoS / TLRs 13 Jun 

Quality and consistency of assessments for 2022-23 DHT / HoSs 27 Jun 

Quality of pastoral / tutor-time provision – Learning Walk #3 PLs / . /LT 4 Jul 

Progress and outcomes of pupils  HT/ LT / HoSs / PLs 11 Jul 

Quality of learning environments – ‘displays for learning’ DHT 11 Jul 
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5. Curriculum Strategy 

Salmons Brook School delivers a differentiated age 11-18 curriculum which is closely aligned with our 
young people’s levels of ability, interests, and aspirations. It is broad, balanced, relevant to needs and is 
designed to have integrated therapeutic support as necessary and a focus on developing resilience and 
preparing young people for the next stage in their lives. A combination of theory and practical learning 
opportunities is employed as appropriate both on our purpose-built site within the community. 
 
This specialist curriculum is tailored to our young peoples’ individual needs and based on a person-
centered planning framework. There is an underlying focus on improving literacy and numeracy skills 
alongside the development of personal and social skills and resilience in all subjects. 

 
The aims of the curriculum are: 
 

• To support young people to acquire positive moral attributes and character principles including 
teamwork, honesty, kindness, commitment, curiosity, fairness. 

• To implement innovative and specialised interventions in line with those outlined in the 
student’s EHCP (Education Health and Care Plan) and in line with their personalised targets. 

• To provide a broad and balanced curriculum that recognises students’ diverse learning needs 
and styles in a way which stretches and challenges them. 

• To acquire the cultural knowledge and social confidence that allows them to put down deep 
roots and gives stability and longevity to lifetime aspirations. 

 

5.1  Principles: 

Salmons Brook believes that a creative and culturally based approach enhances the curriculum 
offer. We are determined not to sacrifice rigor for creativity, believing that it is possible, with 
enough careful planning, to have both.  

We expect to offer each student a personalised programme that aims to: 

• Increase confidence in literacy and numeracy  

• Build self-esteem through success, supported by expert developmental and cognitive 
pedagogy 

• Develop learning skills so that everyone has the opportunity to study at least 5 GCSE 
subjects, or the equivalents 

• Build computer literacy  

• Develop functional skills, social, emotional and independence skills and employability 
skills in preparation for adulthood 

• Improves community cohesion through engagement in local and national provision. 

We are aware that learners with SEND do not always pursue purely academic pathways when 
they move on and so we acknowledge that some of the young people who attend Salmons 
Brook will want to follow vocational routes as a next stage and therefore we see vocational 
learning, as critical in supporting this transition. 

5.2  Content 



14 
 

Across each phase and aspect of learning the curriculum content will broadly contain the 
following: 

Key Stage 3:   

Students will, for the most part, follow a modified national curriculum designed to match the 

core learning of their counterparts in mainstream schools.  

All students will study English, Maths, Science, Computing, Humanities, PE, Catering, Expressive 

Arts and Technology.  

These subjects have been chosen both for the intrinsic interest they hold and their usefulness in 

pointing the way toward possible career options.  

Key Stage 4:   

Students will, for the most part, follow an individualised pathway based on their progress and 

future aspirations. The curriculum is designed to reflect this and enable all students to access 

the core curriculum and a range of other qualification opportunities.  

All students will study, English, Maths, Science, CREATE and Character, PE, and Catering. 

Depending on a student's individual needs and aspirations, they will follow an individualised 

pathway which will enable them to access further programmes of study. In one pathway 

students will study GCSE subjects, or level 2 equivalents. An alternative pathway will offer 

additional access to vocational subjects. 

In providing this offer, we are aiming to equip students with the credentials they require to 

successfully enter further education, employment and/or training. To do any less, we believe, 

places our learners at further disadvantage compared to other school leavers. 

Key Stage 5:   

Students will, for the most part, follow a vocational pathway, consisting of qualifications at level 

1 and level 2. We will support students to choose from a range of specialist subjects, including 

Catering, Construction, Horticulture, Music Production and PE. 

Students who have not previously gained English and Maths at GCSE will be able to access 

Functional Skills. 

Our curriculum is designed to prepare students for the world of work. In so doing they will have 

the opportunity to strengthen and enhance previous gains and grades in the core subjects as 

well as build qualifications towards employment and future training. Therefore, all students will 

be supported to access a work placement 1 day a week and undertake a programme of study 

leading to an employability qualification.  
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5.3  Create and Character Curriculum 

CREATE - Community; Relationships; Enrichment; Aspirations; Trust and Education. 
 
Each half term our curriculum is guided by one of our core CREATE values. These values are 
taught explicitly through our CREATE learning and Character lessons and the skills and schema 
of how we learn are taught implicitly through our subject specialist curriculum.  
 
Our Character curriculum is based on the following 6-character traits: teamwork, honesty, 
kindness, commitment, curiosity, fairness. This framework forms the language in which we 
support students to articulate, grow and draw on their unique strengths. The Character domain 
has well-established benefits for both academic learning and wellbeing. At Salmons Brook we 
believe that our Character curriculum will help our students to explore and express their 
character and build the skills they need for resilience, empathy, and employability. 
 
Research suggests that these are enabling character traits which can improve educational 
attainment, engagement with school and attendance. A literature review for the Education 
Endowment Foundation and Cabinet Office found that: 
 

• High self-efficacy, or self-belief, is associated with better performance, more persistence 
and greater interest in work 

• Highly motivated children (linked to tenacity) driven internally and not by extrinsic 
rewards show greater levels of persistence and achievement 

• Good self-control (or self-regulation, the ability to delay gratification) is associated with 
greater attainment levels; and  

• Having good coping skills. 
 
At Salmons Brook our CREATE and Character curriculum is designed to enable our students to 
develop the knowledge of the Character domain and provide opportunities to practice the 
related skills and attributes in our community and then apply them to their wider lives and 
communities.  
 
Students will be encouraged to: 
 

• Develop the ability to remain motivated by long-term goals, to see a link between effort 
in the present and pay-off in the longer-term, overcoming and persevering through, and 
learning from, setbacks when encountered 

• Learn and habituation of our 6-character traits 

• Develop the acquisition of social confidence and the ability to make points or arguments 
clearly and constructively, listen attentively to the views of others 

• Behave with courtesy and good manners, and speak persuasively to an audience 

• Develop an appreciation of the importance of long-term commitments which frame a 
successful and fulfilled life. This helps individuals to put down deep roots and gives 
stability and longevity to lifetime endeavours. 
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The CREATE and Character curriculum develops young student's psychological resources and 
cultivates growth orientated ways of thinking. Students build on the knowledge and skills they 
have been developing in our daily CREATE time through their weekly Character lessons where 
we explore all elements of:  
 

• Character strengths 

• PSHE (Personal, Social, Health Education) 

• Relationships and sex education, and health education 

• Spiritual, moral, social, and cultural development, 

• British values 

• Citizenship 

• Careers guidance 

• Religious Education 
 
Our Curriculum Policy outlines the curriculum in full. 

  

https://edact.sharepoint.com/:w:/s/SalmonsBrookeProjectPlan/EXmP3evU9uZMqIsDOnnH7nUBMS-QHiVl4z3tp-oHimVykw?e=Mzqp2x
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6. Learning and Teaching Principles 

Salmons Brook have a ‘Principles of Learning’ approach which includes: 

• Cognition and Learning 

• Social Emotional and Mental Health 

• Communication and Interaction 

• Literacy across the curriculum 

6.1 Cognition and Learning: 

We define these as principles as how we cultivate learning and support progression. Our 

cognition and learning principles enable us to meet the varied individual learning needs of our 

students and enable individual and whole group progression in individual lessons, series of 

lessons and over time. 

  

Principles So that 

 

Staff design coherent instruction reflecting the 

teacher’s knowledge of content and students. 

 

 

Teaching takes into account the specific 

learning needs of each student. 

 
Staff ensure formative assessment is woven 
throughout lessons and pre-planned and timely 
feedback is given.  
 

 
Students can address misconceptions, know 
their next steps and make swift progress.   

 

Staff model knowledge and skills and show 
students how to achieve tasks.  
 

 

Students have clarity around what they are 

learning and what success looks like.  

 

Staff make adjustments during teaching in 

response to changing conditions. 

 

 

 

 
When students encounter difficulty in learning, 
teachers persistently seek alternate 
approaches to help students be successful.  
 

 

6.2 Social Emotional and Mental Health: 

 We define these principles as how we nurture engagement and stamina for learning. Our social, 

emotional and mental health principles enable us to embrace the strengths, talents and interests of our 

students and use these to develop their emotional literacy, confidence, self-esteem and resilience. 
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Principles So that 

 

Staff cultivate ‘strengths-based’ learning 

environments that foster aspirations. 

 

 

Students share positive emotional experiences 

that support their ambitions.  

 
Staff heal dysregulation by employing trauma-
sensitive approaches. 

 
Students develop the ‘emotional literacy’ to 
understand their needs and how to self-
regulate. 
 

 

Staff design opportunities to build stamina for 

learning.  

 

Students develop a growth-mindset and 

resilience. 

 

 
Staff embrace and provide opportunities for 
individual choice. 
 

 

Students develop an intrinsic motivation which 

encourages curiosity in learning. 

 

6.3 Communication and Interaction: 

We define these principles as how we support and develop student’s communication and interaction 

knowledge and skills. Our communication and interaction principles enable us to create a cohesive 

community that through our use of language, routines and restoration develop secure and lasting 

relationships. 

Principles So that 

 

Staff plan how information is given to young 

people, giving effective explanations with 

clearly defined outcomes.  

 

 

Students have enough time to process what 

has been said and construct a ‘considered 

response.’ 

 

 
Staff communicate consistent expectations 
and develop routines. 
 

 
Students feel secure within predictable 
routines and are able to develop trusting 
relationships. 
 

 

Staff adapt language to ensure that it is 

accessible for all and appropriate for the 

individual. 

 

 

Students understand and participate in ‘active 

communication’ and interact with kindness. 

 

 
Staff recognise behaviour as a means of 
communication to express an unmet need. 
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 Students are encouraged to ‘use their words’ 

and engage honestly to reach a fair 

restoration. 

 

 

6.4 Literacy across the curriculum: 

We define these principles as how we support and develop our student’s literacy skills and reading 

fluency. Our literacy principles enable us to create a cohesive community that has a consistent approach 

to the teaching of vocabulary, reading, classroom talk and writing using the strategies outlined below. 

 

Principles So that 

 

Staff pre-teach vocabulary by breaking it into 

parts and putting it into context. 

 

 

Student’s working memory has the capacity to 

access learning. 

 

Staff model ‘reciprocal reading’ strategies and 

responses to texts. 

 

 
Students have the confidence to apply 
comprehension strategies to what they read. 

 

Staff establish routines around how and why 

young people talk for learning. 

 

 

Students are prepared to use discussion as a 

means for learning. 

 

Staff use metacognitive strategies to explain 

the conventions of writing. 

 

 

Students understand the purpose and form of 

different types of writing. 
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7. Wellbeing and Behaviour Principles 

At Salmons Brook School, our restorative approach is underpinned by ‘The Zones of Regulation’ 

and ‘Emotion Coaching’. 

7.1 Zones of Regulation: 

Salmons Brook School uses The Zones of Regulation as a whole school language framework to 

support positive mental health and skill development. The Zones of Regulation is an inclusive 

strategy for all young people including neurodiverse young people, those who have experienced 

trauma, and/or have specific needs in terms of social, emotional, and behavioral development.  

The Zones of Regulation creates a systematic approach to teach regulation by categorising all the 

different ways we feel and states of alertness we experience into four concrete-colored zones. 

Integrating in cognitive behavior therapy, students build skills in emotional and sensory 

regulation, executive functioning, and social cognition. The framework is designed to help  

students move toward more independent regulation while also honoring and respecting each 

young person and their unique self.     

 The Zones of Regulation are:   

•  The Red Zone is used to describe extremely heightened states of alertness and intense 

emotions. A young person may be elated or experiencing anger, rage, devastation, or 

terror when in the Red Zone.   

• The Yellow Zone is also used to describe a heightened state of alertness and elevated 

emotions; however, one has more control when they are in the Yellow Zone. A person 

may be experiencing stress, frustration, anxiety, excitement, silliness, the wiggles, or 

nervousness when in the Yellow Zone.    

• The Green Zone is used to describe a calm state of alertness. A person may be described 

as happy, focused, content, or ready to learn when in the Green Zone. This is the zone 

where optimal learning occurs.    

• The Blue Zone is used to describe low states of alertness and down feelings such as 

when one feels sad, tired, sick, or bored.    

7.2 Emotion Coaching: 

In conjunction with the Zones of Regulation, Salmons Brook staff will all use Emotion Coaching 

techniques to structure the language that is used with our students.  There are four steps to 

Emotion Coaching, they are:   



21 
 

• Step One: Recognising the young person’s feelings and empathising with them:  This 

step does not require physical action, it is the internal recognition and 

acknowledgement of the staff member that the young person is experiencing an 

emotional moment.    

• Step Two: Validating and labelling with the emotion the person is feeling in the 

moment:  This step requires the use words to reflect back the young person’s emotion.  

This may include a reference to the Zones of Regulation by stating what zone the young 

person is presenting as.  

• Step Three: Setting boundaries:  This step is about acknowledging the behaviour 

(having already demonstrated empathy and validation in the previous steps).  In this 

step, staff will make clear that some behaviours are not acceptable.  This may be 

approached with a clear direction or choice for the young person, depending on the 

young persons presentation at the time.  

• Step Four: Problem Solving:  This step takes place when the child is calm, a staff 

member with the young person would consider what they could do when they feel 

those strong emotions next time.  This may take place through a Healing Circle, 

depending on the circumstances of the situation, or it may take place through a 

reflection with a staff member.  

 

7.3 The Restorative Approach 

The restorative approach is a way of working with behaviour and conflict that puts the focus on 

repairing the harm that has been done. It is an approach to behaviour and conflict resolution that 

includes all the people involved.   At Salmons Brook School. Our restorative approach is carried 

out through our Healing Circles.  

A Healing Circle occurs following an incident, everyone involved is invited and are asked to share 

what their involvement was, how the incident has affected them.  There is then an agreement 

about what needs to be done for things to be put right.   This agreement at the end of the Healing 

Circle would be considered a restorative action and this would include the actions that need to 

be carried out. These actions would usually include a way of ‘making things right,’ this would be 

considered a consequence for the incident or conflict. These actions and consequences would be 

linked or related to the initial incident.    

If an incident cannot be resolved through a Healing Circle, either because the incident was more 

serious in nature, or because the members of the Circle could not agree to a restorative action 

plan, a restorative conference would be called. This would include the student and their parents 
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or carers and any other agencies involved. The conference would be chaired by a member of 

Salmons Brook School, with the aim of coming to a resolution around the incident.   

7.4 Choices and Consequences:   

Salmons Brook School believes in The Restorative Approach. However, every individual 

behaviour, incident or conflict must be looked at individually. Where an incident is more serious 

in nature, or where students do not respond to preventative strategies to resolve an incident, 

further action may be needed to deal with the incident.   

All students at Salmons Brook School are empowered to make their own choices and are given 

information to help them come to these decisions. Understanding choices and consequences is 

a life-skill and is important for preparing for adulthood, the world of work and life outside of 

school. Our approach as a school is to support our students by linking the choices they make with 

the action that occurs, and then the consequence of that action.    

All students at Salmons Brook School will be given choices at the end of the restorative approach, 

these will include restorative actions to repair the situation that has occurred. We recognise that 

these choices will needed to be suitably framed for a student to understand the link between 

their actions and the consequences. The student is given the power to decide which choice they 

are going to make.   

For older students or those with the capability to process additional information, staff may tie in 

the consequences and choices into their longer-term goal that they are working towards. This 

may involve reference to academic goals or aspirations they have.    

At Salmons Brook School our choices and consequences are based on our CREATE principles and 

are carried out through the restorative approach.   

7.5 Inclusion 

Inclusion at Salmons Brook School is at the heart of everything that we do.  

All students at Salmons Brook School have identified SEND which impacts on their learning and 

development. Salmons Brook School is uniquely designed to encourage all students who attend 

to access all areas of school life. This is outlined by our vision and core purpose to improve the 

quality of life for our school and wider community by nurturing potential. 

All our enrichment activities and school visits are available to all our students, including our 
before-and after-school clubs.  

No young person is ever excluded from taking part in these activities because of their SEND. 
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Each subject sets suitable learning challenges, responds to student’s needs and seeks to 
overcome all potential barriers to learning. This is supported by: 

• The school SENCO   

• CREATE profiles (Individualised Education Plans) 

• Circles of Intervention 

• Therapeutic support and assessments from a range of professionals such as Speech and 
Language Therapists, Occupational Therapists and Educational Psychologists. 
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8. School Organisation 

Salmons Brook School is open Monday—Friday from 8am to 6pm. Our formal school day is from 

8.30am—3pm, all other times are considered a part of our Enrichment offer. 

Salmons Brook School is open from 8am—8.30am for breakfast club. All our students are invited 

to arrive at school early and have breakfast in our restaurant supported by Salmons Brook staff. 

After school our Enrichment programme runs from 3.30pm—6pm. 

8.1 Timetable of the day 

 
 

8.1 Interventions 

Salmons Brook School has adopted a structured and carefully planned model of interventions 
to provide the support that our students require.  This time is built into every student's 
timetable and accounts for 45 minutes each day (not always at the same time). 

These interventions will both support the wider academic needs of our students, as well as 
specific interventions as outlined in a young person's EHCP. 

Interventions at Salmons Brook are called ‘Circles of Intervention’ and fit within our 4 waves 
approach to the curriculum. 

‘Circles of Intervention’ can include: 

‘Social Circles’: 

Social Circles are social communication and interaction interventions. This could be to support 

some of the following identified areas: 

• Developing friendships 
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• Emotional literacy 

• Anger management 

• Understanding feelings  

‘Social Circles’ are offered based on a student’s individual needs. 

‘Therapeutic Circles’: 

‘Therapeutic Circles’ are therapeutic interventions which could be input from specialist services 

such as: 

• Speech and language 

• Occupational therapy  

• CAMHS (Child and Adolescent Mental Health Services) 

Therapeutic Circles could also be time with a counsellor or other therapy service, based on the 

needs of the individual student. 

‘Academic Circles’: 

‘Academic Circles’ are curriculum-based interventions. This could be to support some of the 

following identified areas: 

• Literacy 

• Numeracy 

• GCSE 

• Vocational skills 

 

8.2 Enrichment 

Salmons Brook School is open Monday—Friday from 8am to 6pm. Our formal school day is from 

8.30am—3pm, all other times are considered a part of our Enrichment offer. 

Salmons Brook School is open from 8am—8.30am for breakfast club and all our students are 

invited to arrive at school early and have breakfast in our restaurant supported by staff. 

The school day finishes at 3pm, and while the Enrichment programme is prepared, our students 
spend time in the restaurant eating, or in the library for independent study, supported by 
Salmons Brook staff.   
 
At 3.30pm the Enrichment programme begins. The programme will vary each half term, we try 
to incorporate as many different elements as possible that will inspire and engage our students, 
including asking for their opinions, views and suggestions when creating the offer for the next 
half term.  
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Salmons Brook staff support our students during Enrichment, and we work with external 
providers and community groups to broaden our Enrichment offer, there are also members of 
the school staff who run activities. We will always have a member of our senior leadership team 
on site during Enrichment hours. 
 
An example of some of the Enrichment programme activities are: 

• Cooking 

• Basketball 

• Steel pans 

• Football 

• Bike maintenance 

• Boxing 

• Inclusive theatre 

• Duke of Edinburgh 

• Gardening club 

• Mechanics  

• Languages 

• Media 
 
In addition to our daily Enrichment programme we also aim to have regular parent and 
community events. These will take place during the Enrichment times and will include things such 
as: 

• Family cooking and budgeting groups 

• ‘Growing Together’ - utilising the outdoor space for gardening and growing our own 
vegetables  

• Theatre shows in our own bespoke theatre space within the school 
 
Our overarching vision around Enrichment is to further our vision and core purpose is to 

improve the quality of life for our school and wider community by nurturing potential. 

  

8.3  A Day in the Life of young person at Salmons Brook School 

To illustrate our curriculum, we have set out what we think will be a typical day for a young 
person attending Salmons Brook School. ‘Mohammed’ is representative of our expected intake. 
He is likely to have attended more than one mainstream primary school and was permanently 
excluded from at least one of these.  He will have an EHCP that identifies social, emotional and 
mental health difficulties as his primary need, he may have some additional co-occurring needs. 

In this case, we are saying Mohammed lives at home with his mother, father, sister and 
brothers, but also has family in Syria.  We foresee him having relatively high standards of 
himself and maybe aiming to be a shop owner, like his father, or even having multiple 
businesses.  He is most likely multi-lingual, speaking English, French and Arabic.  In this 
example, Mohammed has been placed in Salmons Brook by Enfield in year 7. 
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8am – Breakfast Club: Mohammed arrives with his father and is met by a member of staff.  
In this case, it is our pastoral manager, but could be an assigned LSA. He is accompanied 
to the Dining Hall for breakfast, where he meets his tutor group before going to tutor time. 

8.30am - Tutor Time:  Mohammed goes to tutor time to talk about what they achieved 
the previous day and their targets for the day ahead. This is led by Mohammed’s tutor. 

8.45am – Lesson 1 - Mathematics:  Mohammed is generally good at mathematics and the 
baseline assessment carried out on entry has led to a GCSE target of Grade 4/5.  He is 
currently working at Grade 1, with a target for the end of this year of Grade 2.  Mohammed 
is aware of his personal goals for the lesson and for this particular scheme of work.  When 
Mohamed form class split for this lesson, Mohammed is in the higher ability group, as he 
is working towards a GCSE. 

9.30am – Lesson 2 - English:  On this occasion, Mohammed is joining the lower ability group for 
English.  Although Mohammed speaks good English, his reading and writing is at a much lower 
level than in other subjects.  The session is led by a teacher and supported by a LSA. Both his 
teacher and LSA know that his EHCP indicates his understanding of the meaning of words is 
much better than his ability to categorise and relate words together.  This means he may 
understand less than what he appears to when learning in school. 

10.15am - CREATE Learning: Mohammed and a TA use resistance bands outside to 
regulate his emotions and prepare him for his next lesson.  This may be in line with his 
sensory or OT provision, or could be apart of his emotional regulation work. 

10.30am - Lesson 3 - History:  Mohammed enjoys history and as part of a project on his ‘family 
tree’, has been able to explore aspects of his culture and what life was like for his grandparents 
in Syria and in the UK. 

11.15am - Lesson 4 - Science:  Mohammed’s group attend the school garden.  Their science 
project for the current module is on how plants grow.  The group each have responsibility to 
grow a vegetable.  Mohammed has chosen to grow his favourite vegetable, which are carrots. 
He has learnt to till the ground and his task is to transfer the seedlings to the ground.  He writes 
about the garden work he has been doing. 

12pm - Lunchtime: Mohammed goes to the Dining Hall.  It is his turn to set out the table for his 
tutor group. Mohammed’s job is to clear the table when everyone has finished.  He does not like 
doing this but understands that everyone has to take a turn and it is part of the culture of the 
school that all members have responsibilities.  Afterwards, everyone goes outside to play or can 
attend the library to read. 

12.30pm - Lesson 5 - Music: Mohammed is using the small music space to continue developing 
his own composition using the school’s music production equipment.  He has been learning how 
to design and record music using rhythm and pitch. 

1.15pm - CREATE Learning:  Mohammed uses one of the ‘calm rooms’ to complete some 

drawing as part of his art therapy input. 
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1.30pm - Lesson 6 – P.E.:  This session consists of the full year group (10 students) 1 teacher 
and 2 LSA.  The sport is football and skills include ball control, moving into space and 
working as a team.  The lesson finishes with a game. 

2.15pm - Tutor Time and Reflection: Mohamed has his PSHE session for that day in his 
tutor group. They are discussing consent and the appropriateness of physical touching. 

3pm – Break/Personal Study:  Pupils are once again accompanied to the Dining Hall for 
refreshments and then go outside for structured and supervised play.  Mohammed’s study 
tasks are recorded on ‘Show My Homework’ and he goes to the IT suite to begin his 
personal study tasks. An LSA checks that he understands the two tasks he has to complete 
and they agree a timeframe for him to work.   

3.30pm – Enrichment Activities:  Mohammed has chosen to join a community-based 
activity group that are designing and making a float and costumes for a local carnival.  
This is all happening on site and is led by a local charity and supported by 2 youth worker 
assistants.  Mohammed’s role is to work on building a house like structure that will act as 
a centrepiece.  His efforts are being recorded through photographs and video. All staff are 
aware of the capacities he needs to build as identified in his EHCP.  These are carefully 
monitored by staff and recorded at the end of the session. 

5.45pm – Reflection: Mohammed’s mother arrives and along with an allocated member 
of staff he tells his mother about the day. They are reminded about a reading task to be 
done at home. 

6pm – Departure: Mohammed and his mother leave to go home. 
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9. Staffing 

Staffing Structure 2022 

Post # Roles & Responsibilities 

Headteacher 1 See SLT Structure 

Deputy Headteacher 2 
See SLT Structure 
 

Lead Teacher 2 Curriculum Design, Quality of Teaching, Assessment 

Teacher 4 Teaching (Eng, Maths, Science, PE, Humanities, PSHE) 

Learning Support Assistant 5 In class support and interventions 

Family Support  1 Welfare, attendance, parental support 

Therapeutic Lead 1 Integrative therapy oversight 

Pastoral Lead 1 Behaviour and Wellbeing support and interventions 

HLTA - Interventions 1 Academic and Pastoral Circles of intervention 

Premises Operative 1 Site overview and maintenance 

Admin support 1 Clerical and administrative support 

   
9.1 Policies related to staffing can be found using the following link: 

- General principles  

- Staffing structure, roles and responsibilities, organisation chart  

- Training and development  

- Performance management  

  

http://www.edmontoncounty.co.uk/wp-content/uploads/2021/07/Trust-Handbook-plus-EAT-policies-September-2021.pdf
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10. Working with others 

10.1 Communication with pupils, parents/carers and the community 

  

We are committed to publicising certain information on their website and this includes:  

• a statement about the school’s ethos and values as set by the governors or trustees  

• the curriculum on offer  

• the behaviour policy  

• the procedures (whether this is in relation to complaints or admissions) are online and 

accessible to parents and are published in a prominent place on the website. 

The school website will also have a resource centre dedicated to parents, indicating how they can get 

involved with the school, whether this is formally through the PTA or more casually by attending social 

events and voicing their opinions in parent surveys. It will also provide resources for parents on helping 

their children with their learning and assisting with issues such as mental health and other care factors to 

make them fully aware of the resources available to them.  

10.2 Social media and communications 

While the school website is an important device in communicating to parents, it can be time-consuming 

for parents to look through all the documents there, and requires the parents to be proactive in seeking 

out information. We will use social media channels or school communication apps such as Twitter and 

Facebook to actively engage with parents’ social media feeds and share the information we need them 

to know, as well as promote parent-intensive activities. Having different lines of communication across 

different networks allows parents to choose the most convenient way for them to see information 

interact. We will use this as an opportunity to communicate positive success stories proactively. There 

will be a minority of parents who are not active on social media and therefore require different methods 

of communication. This will either be done face-to-face at events such as parents’ evenings, meetings, 

or by sending a physical newsletter to the home.  

 10.3 Consultations and parent surveys  

 Parent surveys will be used to indicate the causes of any dissatisfaction. While promoting the collection 

of data through surveys and online forums, we will also have an open-door policy to create an inclusive 
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and welcoming atmosphere, which encourages parents to seek help at the school, whether this be out 

of concern for their child’s learning or issues at home.  

 Governors and trustees will also increase their visibility at parental events, which provide the 

opportunity for introductions, to gather parents’ thoughts on the school and for questions from both 

sides. We will aim to produce an annual report for parents to communicate, or recommunicate, the 

school’s strategic plan, and allow accountability to parents when delivering it. 
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