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Salmons Brook School 
 

Curriculum Policy 
 

Salmons Brook is a special school, which caters for young people aged 11-18 with social, 

emotional and mental health (SEMH) needs.  

All our students have a primary need of SEMH and some students may have co-occurring 

needs in one or more of the following areas: communication and interaction; cognition and 

learning; sensory and/or physical needs. 

Our vision and core purpose is to improve the quality of life for our school and wider 

community by nurturing potential. 

We are focused on developing positive character traits within our students and approach 

this through a shared commitment to our ‘CREATE’ values. 

Our aim is that all students at Salmons Brook:   

• Engage and grow together as part of an inclusive Community, rooted in fairness.  

• Develop secure and lasting Relationships, fostered by kindness.  

• Share experiences that provide Enrichment, enhanced by teamwork.  

• Foster ambitious Aspirations, through a commitment to learning.  

• Build a culture of Trust, by displaying honesty in their actions.  

• Achieve their potential, supported by a personalised Education and a curiosity for 

learning.  

We will achieve these aims by:  

• Delivering an innovative, ambitious and highly specialised curriculum, which 

includes exposure to enrichment activities that develop personal growth. 

• Creating a therapeutic, student-centered learning experience, which focuses on the 

specific needs of the student, develops self-esteem and helps build secure and 

lasting relationships. 

• Fostering community cohesion to challenge inequality and embrace diversity. 
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1.  Introduction and Aims: 

Salmons Brook School delivers a differentiated age 11-18 curriculum which is closely aligned 
with our young people’s levels of ability, interests, and aspirations. It is broad, balanced, 
relevant to needs and is designed to have integrated therapeutic support as necessary and a 
focus on developing resilience and preparing young people for the next stage in their lives. A 
combination of theory and practical learning opportunities is employed as appropriate both 
on our purpose-built site within the community. 

This specialist curriculum is tailored to our young peoples’ individual needs and based on a 
person-centered planning framework. There is an underlying focus on improving literacy 
and numeracy skills alongside the development of personal and social skills and resilience in 
all subjects. 

The aims of the curriculum are: 

• To support young people to acquire positive moral attributes and character 
principles including teamwork, honesty, kindness, commitment, curiosity, fairness. 

• To implement innovative and specialised interventions in line with those outlined in 
the student’s EHCP (Education Health and Care Plan) and in line with their 
personalised targets. 

• To provide a broad and balanced curriculum that recognises students’ diverse 
learning needs and styles in a way which stretches and challenges them. 

• To acquire the cultural knowledge and social confidence that allows them to put 
down deep roots and gives stability and longevity to lifetime aspirations. 

2.  

 

Principles:  

Salmons Brook believes that a creative and culturally based approach enhances the 
curriculum offer. We are determined not to sacrifice rigor for creativity, believing that it is 
possible, with enough careful planning, to have both.  

We expect to offer each student a personalised programme that aims to: 

• Increase confidence in literacy and numeracy  

• Build self-esteem through success, supported by expert developmental and cognitive 
pedagogy 

• Develop learning skills so that everyone has the opportunity to study at least 5 GCSE 
subjects, or the equivalents 

• Build computer literacy  

• Develop functional skills, social, emotional and independence skills and 
employability skills in preparation for adulthood 

• Improves community cohesion through engagement in local and national provision. 
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We are aware that learners with SEND do not always pursue purely academic pathways 
when they move on and so we acknowledge that some of the young people who attend 
Salmons Brook will want to follow vocational routes as a next stage and therefore we see 
vocational learning, as critical in supporting this transition.  

 
2.  Legislation and statutory requirements 
This policy reflects the requirements for academies to provide a broad and balanced 
curriculum as per the Academies Act 2010, and the National Curriculum programmes of study 
which we have chosen to follow. 
 
It also reflects requirements for inclusion and equality as set out in the Special Educational 
Needs and Disability Code of Practice 2014 and Equality Act 2010, and refers to curriculum-
related expectations of Local Governing Body boards set out in the Department for 
Education’s Governance Handbook. 
 
3. Definitions 
 
At Salmons Brook we define curriculum as the substance of what is taught, structured over 
time. At Salmons Brook this starts with every interaction, every day.  
 
Our curriculum is ambitious, knowledge and enrichment rich and is so because we are 
pursuing the empowerment of our students through a trauma informed, strengths-based 
model. 
 

 
4. Roles and responsibilities 

 

4.1 The Local Governing Body are responsible for: 
 

• Monitoring the effectiveness of this policy and holding the Headteacher to account 
for its implementation 

• Ensuring robust framework is in place for setting curriculum priorities and 
aspirational targets 

• Ensuring the school is complying with its funding agreement and teaching a "broad 
and balanced curriculum" which includes English, maths, science and (subject to 
providing the right to withdraw) religious education, and enough teaching time is 
provided for young peoples to cover the requirements of the funding agreement 

• Ensuring proper provision is made for students with different abilities and needs, 
including children with special educational needs (SEN) 

• Ensuring all courses provided for students below the age of 19 that lead to 
qualifications, such as GCSEs and A-levels, are approved by the secretary of state 

• Ensuring the school implements the relevant statutory assessment arrangements 

• participates actively in decision-making about the breadth and balance of the 
curriculum 

• Ensuring students from year 8 onwards are provided with independent, impartial 
career guidance, and this is appropriately resourced 

 

http://www.legislation.gov.uk/ukpga/2010/32/section/1A
https://www.gov.uk/government/collections/national-curriculum
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://www.gov.uk/government/publications/governance-handbook
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4.2 The Headteacher is responsible for:  
 

• Ensuring all required elements of the curriculum, and those subjects which the 
school chooses to offer, have aims and objectives which reflect the aims of the 
school and indicate how the needs of individual students will be met 

• Ensuring the amount of time provided for teaching the required elements of the 
curriculum is adequate and is reviewed by the Local Governing Body 

• Managing requests to withdraw students from curriculum subjects, where 
appropriate 

• Ensuring the school’s procedures for assessment meet all legal requirements 

• Ensuring the Local Governing Body is fully involved in decision-making processes that 
relate to the breadth and balance of the curriculum 

• Ensuring the Local Governing Body is advised on whole-school targets to make 
informed decisions 

• Ensuring proper provision is in place for students with different abilities and needs, 
including students with SEND 

 
4.3 The Deputy Headteacher is responsible for:  

• Development of the 4 Wave Curriculum 

• The monitoring of the implementation of the 4 Wave curriculum 

• Line Management of subject leads 

• The collection and data analysis of students' progress data 
 
4.4 Subject Leaders are responsible for:  

• Developing Long, Mid, and Short-term curriculum mapping and planning 

• Training and professional development for the teachers in their subjects 

• Monitoring student progress within their subject areas 
 

4.5 Class teachers are responsible for: 

• Adapting the curriculum to make it accessible to each student  

• Medium- and short-term planning 

• Summative and formative assessment 

• Using a range of teaching and learning strategies, techniques, and resources to 
enable all students to access learning 

• Directing and supporting support staff in classes to ensure access to the curriculum 
for all students 

• Attending and contributing to training and meetings as requested 

• Feeding back to subject leads and senior leaders about the curriculum and student 
progress 

 
5. The 4-element curriculum  
 

Our Schools vision of CREATE is embedded within our curriculum through adopting a 
strengths-based and creative approach to learning.  
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A strengths-based approach to learning is about:  
 

A strengths-based approach to education is to recognise and build on an individual young 

person's strengths, this may include character traits, academic, artistic, or sporting skills and 

knowledge, or any area of individual strength. Our interactions with students are used to 

continuously extrapolate strengths and talents and to provide students with the opportunity 

to discuss and put their strengths and talents at the centre of their education.  

When working with students we spend a great deal of time exploring how we can address 

their areas of difficulties or identifying their unmet needs, through doing this we can often 

lose sight of the student’s positive qualities and strengths, if we can identify these with 

students and support them to connect with their strengths and apply them to their 

education and wider life we can support their growth and wellbeing and enable them to 

maximise their potential. 

A creative approach to learning is about: 

 

• Connecting: seeing relationships and combining in new ways  

• Risking: having the self-confidence and freedom to fail and keep trying  

• Envisaging: being original and imaginative about what might be  

• Analysing: asking critical and challenging questions  

• Thinking: taking time for reflection and various forms of thinking 

• Interacting: sharing ideas and collaborating  

• Varying: testing options and trying in different ways  

• Elaborating: exploring, fiddling, and doing the unnecessary with love! 
 
(Amended from Lifting The Lid On The Creative Curriculum NCSL 2007) 
 

These approaches have guided and informed our unique 4 element curriculum.  The 4 
elements of our curriculum are as follows:  
 
Element 1 – CREATE and Character 
Element 2 – Intervention 
Element 3 – Subject specialism 
Element 4 - Enrichment 
 
All 4 elements combine to enable indvidualised personal, social, and academic development 
for all our students.  
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5.1 Element 1 – CREATE and Character  
 
CREATE - Community; Relationships; Enrichment; Aspirations; Trust and Education. 
 

Each half term our curriculum is guided by one of our core CREATE values. These values are 
taught explicitly through our CREATE learning and Character lessons and the skills and 
schema of how we learn are taught implicitly through our subject specialist curriculum.  

Our Character curriculum is based on the following 6-character traits: teamwork, honesty, 
kindness, commitment, curiosity, fairness. This framework forms the language in which we 
support students to articulate, grow and draw on their unique strengths. The Character 
domain has well-established benefits for both academic learning and wellbeing. At Salmons 
Brook we believe that our Character curriculum will help our students to explore and 
express their character and build the skills they need for resilience, empathy, and 
employability. 

Research suggests that these are enabling character traits which can improve educational 
attainment, engagement with school and attendance. A literature review for the Education 
Endowment Foundation and Cabinet Office found that: 

 

• High self-efficacy, or self-belief, is associated with better performance, more 
persistence and greater interest in work 

• Highly motivated children (linked to tenacity) driven internally and not by extrinsic 
rewards show greater levels of persistence and achievement 

• Good self-control (or self-regulation, the ability to delay gratification) is associated 
with greater attainment levels; and  

• Having good coping skills. 
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At Salmons Brook our CREATE and Character curriculum is designed to enable our students 
to develop the knowledge of the Character domain and provide opportunities to practice 
the related skills and attributes in our community and then apply them to their wider lives 
and communities.  

 

Students will be encouraged to: 

 

• Develop the ability to remain motivated by long-term goals, to see a link between 
effort in the present and pay-off in the longer-term, overcoming and persevering 
through, and learning from, setbacks when encountered 

• Learn and habituation of our 6-character traits 

• Develop the acquisition of social confidence and the ability to make points or 
arguments clearly and constructively, listen attentively to the views of others 

• Behave with courtesy and good manners, and speak persuasively to an audience 

• Develop an appreciation of the importance of long-term commitments which frame 
a successful and fulfilled life. This helps individuals to put down deep roots and gives 
stability and longevity to lifetime endeavours. 

 

The CREATE and Character curriculum develops young student's psychological resources and 
cultivates growth orientated ways of thinking. Students build on the knowledge and skills 
they have been developing in our daily CREATE time through their weekly Character lessons 
where we explore all elements of:  

 

• Character strengths 

• PSHE (Personal, Social, Health Education) 

• Relationships and sex education, and health education 

• Spiritual, moral, social, and cultural development, 

• British values 

• Citizenship 

• Careers guidance 

• Religious Education 

 

 
5.2 Element 2 – Circles of Intervention 
 
In addition to their learning needs, many students have missed large aspects of their 
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educational entitlement prior to attending Salmons Brook School, and so they often begin 
their education here with levels of achievement and skills significantly below average. Our 
intent is to narrow the gap and enable students to make accelerated progress and achieve 
their full potential, both personally and academically.  
 
The implementation of this is that each day students have a lesson which will enable them 
to work on their personal intervention plan, these will either be social circles, healing circles, 
academic circles of therapeutic circles. These are defined in the ‘Wellbeing’ policy. 
 
During Academic circles, specific academic interventions will take place. This will enable 
time for individual or small group work to develop skills or knowledge they require to 
achieve their full academic potential.  
 
For example, this could mean that a literacy focused intervention lesson could be divided 
into three groups, this would see some students developing their phonological knowledge, 
some students completing an academic reading programme and others working on a 
targeted GCSE grade 5+ English Language writing programme.  
 
The use of Academic circles will provide students with the opportunity to work towards the 
targets identified on their EHCP, in addition to their subject specialist lessons.  
 
5.3 Element 3 – Subject specialism 
 
Each subject has an allocated number of lessons each week and within these lessons 
specialists will deliver a specialised curriculum (based on the National Curriculum) that 
enables all students to develop the knowledge and skills required for each subject discipline.  
 
Each subject meets individual needs by delivering programmes of study in a manner that 
makes them accessible to all students. The curriculum design provides opportunities that 
are unique to each student, supported by high-quality on-site resources and the utilisation 
of the unique whole school environment. 
 
5.4 Element 4 – Enrichment 
 
At Salmons Brook Enrichment is one of our key values. We believe that Education should be 
fun, and we constantly seek to enrich learning opportunities by giving student a say in what 
they learn and engaging with external cultural partners such as Museums, Libraries, 
Archives, Film makers, The Woodland Trust, Film Club, Film Education as well as theatres 
and professional associations. 
 
Our extended school's enrichment offer runs every day from 3.30pm - 6pm.  It is designed in 
collaboration with our young people and is aimed at providing opportunities for our young 
people to pursue their interests and aspirations whilst also having access to experiences 
they may not have previously had. 
 
This is an example of what our extended schools offer may look like: 
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 Monday Tuesday Wednesday Thursday Friday 
 

8am – 8.30am Breakfast 
club 

Breakfast 
club 
 

Breakfast 
club 

Breakfast 
club 
 

Breakfast 
club 
 

3.30pm - 6pm Sports 
coaching 

Cooking Media Duke of 
Edinburgh 

Languages 
 

 
 
6. School phases 
 
The school has three distinct phases relating to:  
 

• Key stage 3 

• Key stage 4 

• Key stage 5  
 
However, the curriculum's intent is to meet the needs of our students by providing them 
with learning opportunities for their current stage, not age. This may mean that some 
students/groups of students are working on curriculum below their stated ages, some are 
working on a curriculum at their stated ages, and some are working on a curriculum above 
their stated age. 
 

We are aware that learners with SEND do not always pursue purely academic pathways 
when they move on and so we acknowledge that some of the young people who attend 
Salmons Brook will want to follow vocational routes as a next stage and therefore we see 
vocational learning, as critical in supporting this transition. 

Key Stage 3:   

Students will, for the most part, follow a modified national curriculum designed to match 

the core learning of their counterparts in mainstream schools.  

All students will study English, Maths, Science, Computing, Humanities, PE, Catering, 

Expressive Arts and Technology.  

These subjects have been chosen both for the intrinsic interest they hold and their 

usefulness in pointing the way toward possible career options.  

Key Stage 4:   

Students will, for the most part, follow an individualised pathway based on their progress 

and future aspirations. The curriculum is designed to reflect this and enable all students to 

access the core curriculum and a range of other qualification opportunities.  

All students will study, English, Maths, Science, CREATE and Character, PE, and Catering. 

Depending on a student's individual needs and aspirations, they will follow an individualised 

pathway which will enable them to access further programmes of study. In one pathway 

students will study GCSE subjects, or level 2 equivalents. An alternative pathway will offer 
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additional access to vocational subjects. 

In providing this offer, we are aiming to equip students with the credentials they require to 

successfully enter further education, employment and/or training. To do any less, we 

believe, places our learners at further disadvantage compared to other school leavers. 

Key Stage 5:   

Students will, for the most part, follow a vocational pathway, consisting of qualifications at 

level 1 and level 2. We will support students to choose from a range of specialist subjects, 

including Catering, Construction, Horticulture, Music Production and PE. 

Students who have not previously gained English and Maths at GCSE will be able to access 

Functional Skills. 

Our curriculum is designed to prepare students for the world of work. In so doing they will 

have the opportunity to strengthen and enhance previous gains and grades in the core 

subjects as well as build qualifications towards employment and future training. Therefore, 

all students will be supported to access a work placement 1 day a week and undertake a 

programme of study leading to an employability qualification. 

 

7. Literacy and whole-school reading 
 

7.1 Whole School Reading  
 
Our approach to whole school reading has been created to ensure that the following 
priorities are met: 
 

• Engaging students in wider reading and reading for enjoyment 

• Developing student’s reading skills 

• Supporting struggling readers 
 
The school uses Accelerated Reader to assess, monitor and intervene with students reading 
comprehension and fluency. The library is at the heart of the school and all students have 
access as part of their timetabled English lessons. 
 
Student’s reading ages are assessed throughout the year and they are issued with a ZPD 
level and then supported by staff to select appropriate books within this. The library is 
appropriately stocked with accessible books, matched to students’ interests. 
 
In order to develop a culture of reading within the school the following rewards are 
arranged over the course of the year: 
 

• Weekly reading lessons held in the library 

• Author visits and workshops 

• Trips to linked literature attractions (e.g. Harry Potter Studio Tour) 

• Books for Boys (or similar parental engagement opportunities) 

• Weekly rewards linked to engagement (vouchers, stationary, certificates) 
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VOCABULARY  
1. Pre-teach with simple definitions and ask students to chorally repeat back. 

2. Put into the context of a sentence. 

3. Break down vocabulary into parts (roots, prefix, suffix) to make links with other vocabulary. 

4. Use in classroom talk or writing during that lesson 

5. Retrieve within the week and again later in the term. Use dual coding.  

READING  
1. Discuss text types and structure – process? information? opinion? Remind students how it is 

organised. 

2. As the expert reader in the room, read the text to the students. Ask them to just listen. 

3. Ask students to follow along during the second reading. Model strategies to them such as 

summarising, clarifying, predicting and questioning. 

4. Dual code key ideas in the text. 

5. Respond to the text. 

CLASSROOM TALK  
1 Plan why you want students to talk – how will it aid learning? Will it deepen reading comprehension, 

improve writing or secure learning and recall. Talk needs to be relevant to your subject.  

2 Embed choral responses in your classroom. This will build confidence & give students their voice back. 

3 Establish routines linking talk to reading and writing (ready to write). 

4 Agree on rules for classroom talk. These will need reinforcing until talk becomes part of your lesson. 

5 Model talk. Make the vocabulary explicit, use sentence stems and model in your teacher talk.  

WRITING  
1. Determine what you are writing for. Make the purpose very clear to the students.  

2. Model using exemplars from reading, expert writing and student writing.  

3. Use sentence stems and scaffolds such as structure strips to support writers. 

4. Use metacognitive strategies to enable students to see where writing is successful and unsuccessful. 

5. Ensure students can see incremental improvements and they understand why.  

 

7.2 Literacy Implementation at Salmons Brook: The 5 BASICS 
 
At Salmons Brook we use a whole school approach to literacy, all subject areas will 
approach the teaching of vocabulary, reading, classroom talk and writing using the 
strategies outlined below.  

 
 
 
 
 
 

Further details about Literacy Implementation at Salmons Brook can be found in our 
Principles of Learning.  

 

7.3 Literacy Assessment and Interventions 

In order to achieve these priorities in relation to reading and writing for those students 

behind expected national levels of progress the following procedures will be followed as 

part of our element 2 ‘Circles of Intervention’: 

Assessments of literacy need will use the appropriate following tools: 

• STAR Reading and STAR Early Literacy 

• York Assessment of Reading for Comprehension (YARC) 

• Single Word Reading Test 

• The Phonics Screening Check 

• LUCID Testing 

• Dyslexia Screening 

• Single Word Spelling Test 
 

Literacy indicators and interventions by type 

Indicators of literacy difficulties: 

• KS2 transition data – lower than national averages 

• Baseline testing – CATS, Reading Age, teacher assessments 

• Known SEND linked to literacy as highlighted in EHCP 

• Students without primary assessment 

• History of Speech and Language difficulty 
 

Identifiable issues Reading 

• Poor word/letter/segmentation recognition - dyslexia  

• Poor language comprehension 

• Poor reading fluency  

• Lack of engagement  

• Phonological processing 
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• Limited vocabulary 
 

Identifiable issues writing: 

• Spelling 

• Handwriting (letter formation) – touch typing 

• Writing fluency – Fine Motor Skills 
 

Identifiable issues spoken language: 

• Poor communication – ASD Speech and language 

• Poor pronunciation 

• Receptive and expressive language barriers 
 

Interventions by type 

Individual needs are considered when planning interventions. The following interventions 

are used selected following a rigorous analysis, using the identification tools outlined 

previously. All interventions are delivered by suitably trained members of staff and 

monitored according to whole school assessment procedures. 

Poor phonics and phonological awareness: 

• Explicit phonic teaching. Blending and segmenting.  

• “Get Spelling” “Lexia.”, “Phonic phases”. 

• Read Write Inc activities. 

• GROW@KS3 
 
Poor comprehension                                                

• Reciprocal Reading, 

• Inference training 

• GROW@KS3 

• Accelerated Reader 

• Duolog Reading 

• Reading Recovery 
 

Poor word recognition                                             

• Precision teaching for sight vocabulary Key Stage 1/2 .  

• Then building on curriculum vocabulary. 
 
Poor spelling    

• Cued spelling for irregular words, “Get Spelling” 

• Read Write Inc resource for regular words. 
 
Poor handwriting     
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• If very bad fine motor difficulties “Write from the start”.   

• Letter formation practice in “Families”.  

• Handwriting linked to spelling, “A Hand for Spelling” 
• DASH 
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8. English as an Additional Language 
 
Rationale 
Our target in teaching English as an Additional Language is to help provide our students with 
the skills to: 

● Use English with confidence and competence 

● Use academic English to enable learning across the curriculum 

● Enable students to achieve results indicative of their academic ability 

● Support our students to be fully integrated within the school community 

 
Aims 

● It should allow students to access the mainstream curriculum 

● It should enable students to play an active role in lessons 

● It should encourage students to become independent learners 

 

It should provide an atmosphere where every student’s language and culture is valued, and 
diversity is celebrated 
 

Defining EAL students within the school 

A student is recorded as having English as an Additional Language if she/he was exposed to a 
language other than English during early childhood and continues to be exposed to this 
language in the home or in the community. 
 
It is important therefore to recognise that: 
 

• Students who have British citizenship can still be EAL.  

• If parents write on their child’s admission form that the child speaks English as a 

first language, when it is clear that one or both of these parents is a speaker of 

another language, the child is very likely in fact to be EAL, and it will be necessary 

to check this.  

• Students who are learning English will usually have skills and knowledge about 

language similar to ‘monolingual’ English speaking students. Their ability to 

participate in the full curriculum may be more advanced than their communicative 

skill in English would suggest. 

• Students are placed in appropriate learning and year groups and their progress 

monitored.  

Proficiency in English scales 

The definition of EAL has always covered a wide range of EAL learners, from new arrivals to 
the country to those born in the UK. Assessments based on the NC English do not reflect the 
differences between the language development of a first and additional language learner; 
therefore, we will go beyond categorising students as EAL Y/N by also assessing EAL students’ 
academic language proficiency in the belief it is vital for supporting, teaching, learning and 
curriculum planning. We use a rigorous EAL assessment system which is generally based on 
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the currently non-statutory national DfE EAL proficiency levels to supplement the screener 
and support the progress of EAL pupils. This is where necessary supplemented by other 
assessment frameworks, such as the Common European Framework of Reference for 
Languages, to ensure accurate diagnosis of literacy needs.  
 

In order to support our EAL learners we will ensure that: 

 

● Whole Staff training is delivered, updating staff on the importance of supporting EAL 
students.  

● All staff are using appropriate teaching strategies for the different levels of 
multilingual learners in their classes; they are made aware of any specific needs and 
guided towards suitable support materials and advice.  

● EAL Curriculum specifically focuses on teaching appropriate academic reading and 
writing skills in relation to students’ profiles through the explicit instruction of 
grammar, vocabulary and punctuation. 

● EAL Initial Assessment informs of students’ academic proficiency around their 
speaking, listening, writing, and reading skills, with a focus on their grammar accuracy 
and vocabulary usage. 

● EAL Initial Assessment is marked through an adapted version of the DfE Proficiency in 
English A-E Codes. EAL team to use internal grading of Proficiency in English Codes 
to record and monitor progress over time.  

● Specific guidance is shared with staff working with students. This is revised/updated 
a minimum of once a year.  

● Timetabled EAL Interventions are grouped by Proficiency in English Level rather than 
academic year or first language.  

● Assessment of learners’ proficiency and literacy in both their first language and 
target language and establishment of what prior subject knowledge and experience 
they have in other subjects is meaningful and carefully planned.  

● School’s internal pathways match annual students’ Level of Proficiency in English, 
starting from Initial Assessment prior arrival. 

● Surveys are used to collect and explore targeted EAL pupils’ progress, attitudes about 
and enjoyment of learning across the school. This information is shared with staff so 
that actions can be implemented to improve this. 

● EAL Action Plans and audits are in place, monitored, evaluated and refined. 

● Displays around the school reflect and promote inclusion, learning for bilingual 
learners, language diversity and multiculturalism. 

● Curriculum choices for EAL students reflect and extend students’ cultural and personal 
experiences.  

● Out of school support is put in place when necessary, including direct contact with 
student’s parents/carers. 

● When an EAL student presents potential SEN characteristics, both the EAL and SEN 
departments establish a strong support plan.  

 
There is a positive ethos towards EAL and a high public profile for this within and without the 
school. A calendar of EAL events is scheduled across the school year. 
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The placement of students outside their chronological year group 
 
In exceptional circumstances, such as when a student would benefit from an additional year 
to learn English before completing coursework or examinations, or when students have 
little or no prior experience of formal education, deceleration might need to be considered. 
Any discussion should ensure the full participation of appropriate professionals and follow 
the following procedure:  
 

1) Initial EAL assessment completed 
2) Individual proposal for placement outside chronological year group completed 
3) The Headteacher makes final decision on deceleration 

 

9. Pupil Premium  
 

What is Pupil Premium?  

The pupil premium grant is additional funding given to schools to help them meet 
challenges, including those arising from deprivation. School leaders decide how to use the 
pupil premium to improve disadvantaged pupils’ attainment. There is no expectation that 
schools spend the grant only on eligible pupils, or on a per eligible pupil basis. 

Statement of Intent  

We aim to use pupil premium funding to help us achieve and sustain positive outcomes for 
our disadvantaged young people. Socio-economic disadvantage is not always the primary 
challenge faced by our young people and we aim to use the pupil premium to address the 
wider challenges faced by our young people as a result of their SEND diagnosis and the 
barriers this presents to them and their families. We aim to use pupil premium funding to 
support our young people’s emotional development and we want to address these with 
targeted support in readiness for learning.  

At Salmons Brook School we have an on-going commitment to ensure all young people are 
progressing and that we are challenging the targets set. Learning at Salmons Brook is 
personalised around the individual needs of the young person. We are working towards 
narrowing the gap in the following areas: 

• Personal Development and Behaviour  

• Social Interaction  

• Communication Skills  

• Cognition and Learning (attendance)  

At the heart of our approach is quality teaching and our strategy is aimed at all young 
people who will benefit from this.  Our strategy aims to ensure there is little difference in 
progress because of disadvantages, and that all young people have the opportunity to make 
the best progress they can.  

Our strategy highlights some of the wider educational and emotional recovery that our 
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young people require, particularly as a result of the pandemic and the focus is to narrow the 
gaps and address the challenges that the past few years have presented. Our strategy is 
driven by the strengths and needs of each young person and may change over time.  

 

How do we use data to inform us with our decision making? 

• Progress and outcomes data 

• EHCP outcomes 

• Key Performance Indicators 

• Attendance data  

• Behaviour data  

• Safeguarding referrals and data  

• Family support data 
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Intended long term outcomes from use of the pupil premium: 

➢ To provide a structured and effective Family Support service driven by the Inclusion 
team  

➢ To support the removal of financial barriers and create opportunities for all young 
people to be able to access opportunities which build cultural capital 

➢ To support the social emotional development of young people to enable the 
readiness for learning 

➢ To improve pedagogy and understanding of first class SEMH practice  

➢ To support language development, communication, literacy and reading fluency to 
enable young people to access learning 

Please see our Pupil Premium strategy for further information.  

 

10. Gifted and Talented 

 
At Salmons Brook we recognise that our cohort of students may still include students who 
are Gifted and Talented. We define students with one or more abilities developed to a level 
significantly ahead of their year group (or with the potential to develop those abilities) as 
Gifted and Talented.  
 
Gifted describes a student who has the ability to excel academically in one or more subjects.  
Talented describes a student who has the ability to excel in practical skills or in an area of 
vocational skill.  
 
Academically able students are those who consistently achieve above the average for their 
age group but do not meet the gifted and talented criteria for individual subjects.  
 
Salmons Brook is committed to promoting achievement and encouraging all students to 
strive for excellence, developing their talents and abilities to the full. Our approach is 
inclusive, recognising each student’s right to a broad and balanced curriculum. We believe 
that the role of the school is to provide a wide range of challenging learning opportunities 
that will enable everyone, including those with exceptional abilities, to realise their 
potential. 
 
Gifted and talented students within our school may be gifted, high attaining pupils across 
the curriculum or talented in a specific area or areas. 
 

We aim to:  
 

• Help pupils develop their personalities, skills, and abilities, intellectually, 
emotionally, and socially  

• Provide teaching which takes account of and provides for individual student’s high 
ability 

• Strive for excellence in an inclusive environment 
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• See that all students reach their potential in all aspects of the curriculum by ensuring 
that there is an efficient system of identification, planning, provision, and monitoring  

• Provide a fully balanced curriculum that is stimulating, enjoyable, challenging and 
takes account of the student’s individual abilities and talents 

• Promote parental involvement and partnership in their young person’s learning  

• Devise strategies for provision which include both organisational and curricular 
strategies as part of a differentiated, extended, and enriched experience 

• Continuously improve classroom-based provision and develop appropriate teaching 
and learning programmes 

• Develop an understanding of shared responsibility for Gifted and Talented students 

• Ensure both policy and programme are flexible  
 

Referral and Identification  
 

Referral and identification of Gifted and Talented students may come through a number of 
sources:  
 

• Pre‐school – information provided by parents, nurseries and playgroups or external 
agencies  

• Information from parents – outside clubs and activities with recognition of 
achievement outside school subjects  

• Baseline assessments 

• Testing and tracking of progress  

• Diagnostic assessment based on pupil work and performance in class  

• Staff observations and discussions  

• Records from previous schools  

• Subject specific criterion  
 

Staff may refer children who they believe to be Gifted and Talented students at any time. 
These referrals go to the Deputy Headteacher for Quality of Education and Personal 
Development.  
 
The Deputy Headteacher will then liaise between subject leads, teachers, and support staff 
to ensure that children are given the support required to progress. Any student classed by 
the Deputy Headteacher to be gifted or talented will be added to the Gifted and Talented 
register. The progress of these students is assessed and noted during all review meetings, 
data collection and analysis windows and at any other relevant points to ensure that the 
individual pupils have the stretch and challenge they require.  
 
The Gifted and Talented register will be updated at least twice yearly.   
 

Implementation 
 

At Salmons Brook the focus is to improve the provision for gifted and talented students in 
day-to-day teaching and learning. There are three basic ways of meeting the needs of gifted 
and talented students; accelerated, enrichment and extension. 
 

Accelerated consists of enabling pupils to access work which would typically be for older 



  

 

  23 

 

students. This can occur through moving students up a year or giving them work which 
would usually be given to older students. 
 

Extension occurs when students are encouraged to develop more sophisticated thinking and 
reasoning skills. Opportunities for extension and enrichment are built into all our schemes 
of work across all curriculum areas. 
 

Enrichment consists of broadening a students’ education. This can consist of enabling a 
student to study aspects of a topic that there would not normally be time to study, or it can 
consist of adding extra subjects to the curriculum. As Salmons Brook all students are invited 
and encouraged to attend our Enrichment offer, however, we will ensure that there is 
provision for the stretch and challenge our gifted and talented students within the 
provision.  
 
Our curriculum is student-centered and highly personalised and therefore every interaction 
and opportunity is taken to support, stretch and challenge the needs of each gifted and 
talented student.  
 

 

11. Inclusion 
 

Inclusion at Salmons Brook School is at the heart of everything that we do.  

All students at Salmons Brook School have identified SEND which impacts on their learning 

and development. Salmons Brook School is uniquely designed to encourage all students who 

attend to access all areas of school life. This is outlined by our vision and core purpose to 

improve the quality of life for our school and wider community by nurturing potential. 

All our enrichment activities and school visits are available to all our students, including our 
before-and after-school clubs.  

No young person is ever excluded from taking part in these activities because of their SEND. 

Each subject sets suitable learning challenges, responds to a student’s needs and seeks to 
overcome all potential barriers to learning. This is supported by: 

• The school SENCO   

• CREATE profiles (Individualised Education Plans) 

• Circles of Intervention 

• Therapeutic support and assessments from a range of professionals such as Speech 

and Language Therapists, Occupational Therapists and Educational Psychologists. 

 
10.1 Equal opportunities  
 
At all times staff ensure that every student has equal access to a broad and balanced 
curriculum and activities to support this. There will be no discrimination in the provision of 
the curriculum or courses offered or available to students on the grounds of cultural 
diversity, ethnicity, religion, gender, ability, disability, or age.  
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Access to the curriculum for students is explained further in our SEND (Special Educational 
Needs and Disability) policy. 
 
Teachers will also take account of the needs of student’s whose first language is not English. 
Lessons will be planned so that teaching opportunities help students to develop their 
English, and to support student to take part in all subjects. 
 
 
12. Assessment  
 
Assessment at Salmons Brook will be recorded using the platform, Evidence for Learning.  
 

This software allows us to record all of our assessments in one place and has the flexibility 
for us to shape our assessment system to align more closely with our teaching and take a 
holistic view of progress by combining progress within individual subjects, progress towards 
their EHCP targets and progress within their character and essential skills  
 

Subject specialisms 
 

We use a range of subject specific assessment frameworks including a continuation of the 
pre-key stage standards (formerly P Scales) to measure small steps of progress through to 
GCSE level. The framework uses for each student will vary depending on their stage, 
academic targets or qualification pathway. This enables a highly personalised subject 
specific tracking of the development of student's subject knowledge and skills.  

 

EHCP progress 
 
Each individual student has their own assessment framework focusing on their individual 
EHCP objectives, this enables us to set milestone targets, collect evidence and record 
progress under each section of the student’s EHCP.   
 
Character and essential skills 
 
We have a Salmons Brook ‘character and essential skills’ assessment framework that can 
measure the progress of our students in relation to the 'essential skills ', i.e., personal, 
social, and emotional development, in order for them to be prepared for life outside the 
school and when they move on to the next phase of their education, training or 
employment.  
 
Evidence for Learning has a parent portal which means staff can share students individual 
progress pages with their key adults, this will mean that parents/carers are able to always 
monitor their young person's progress and are able to see the evidence uploaded by staff in 
all three areas. In addition, parents/carers can upload their own evidence of young people 
demonstrating skills and knowledge at home to support the generalisation of skills and 
knowledge.  
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Data input & analysis   
 
There are three formal assessment points across the year, one in November, one mid-year 
and one in July. Targets are set early in the autumn term, and these are reviewed mid-year 
to assess progress against these.  
 
However, we aim to upload pupil progress data regularly in order to have a system that is 
always up to date. Teachers work together to monitor data and put in place interventions 
needed throughout the year, within young people’s daily intervention time.   
 

At these three formal assessment points the data is analysed by the SLT and used to inform 
practice going forward. In addition, this information is then communicated to parent/carers 
through the school's end of term and end of year reports.   
 
Recording and monitoring progress   
 
Progress across the curriculum is recorded in terms of attainment, in a number of ways, 
often formally. However, there are many opportunities where achievement and progress 
are identified and assessed, sometimes on a more informal basis.  
 
Staff use records to review young peoples’ progress in a number of contexts, set 
appropriate targets and use them to form the basis of reports.   
 
At Salmons Brook School many opportunities present themselves to assess and measure 
progress. These include:   
 

• Evidence for learning – the uploaded evidence by staff, young people and parents all 
informs judgements  
• Teacher planning   
• Student’s workbooks   
• Internal & External accreditation at Key Stage 4 and Post-16   
• National tests at KS2 as appropriate   
• Staff individual / group running records   
• Assessment of personal, social and emotional essential skills   
• Performance in assemblies, school performances and concerts   
• EHCP objectives 
• Annual review / PEP meetings   
• Parental meetings   
• Staff meetings and de-brief sessions   
• Reports to parents  

  

 
Please see our Assessment policy for further details.  
 
13. Monitoring arrangements 
 
12.1 Internal Quality Assurance 
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The senior leadership team will monitor the development of the curriculum over time, this 
will include curriculum mapping and long, Medium, and Mid-term planning for all 4 
elements of the curriculum.  
 
Subject leaders undertake an annual evaluation of their subject area including an evaluation 
of progress and achievement data. They are responsible for reviewing their subject 
relevance for all students at least annually. Subject planning and work scrutiny takes place 
as part of the overall school audit process.  
 
Teachers have the opportunity for peer evaluation through regular staff meetings focused 
on the curriculum. Teachers will also be formally observed regularly to ensure the quality of 
teaching is monitored and continually improved. 
 
The Headteacher, in conjunction with the Deputy Headteacher, has overall responsibility for 
the leadership and management of the curriculum, ensuring appropriate breadth and depth 
of the curriculum across all subjects and key stages. 
 
The Deputy Headteacher is responsible for the monitoring cycle of the curriculum which 
includes: 
 

• Auditing SOW 

• Moderating assessment data 

• Analysing progress data 

• Observation and learning walks 

• Work scrutiny 

• Performance management 

• Curriculum development and planning 

• Training and professional development 
 
12.2 External Quality Assurance 
 

• The school will work in partnership with other Enfield SEND special schools to review 
curriculum and teaching and learning. 

• The school will utilise the subject specialist knowledge within the mainstream trust 
schools to review curriculum maps. 

• The school will complete moderation of student work using the other schools, (primary 
and secondary) within the trust. 

• The school will seek additional accreditation in specific areas as required. These could 
include: ‘arts award’; ‘communication friendly setting’ (ELKLAN); ‘Healthy Schools’; 
‘Investors in People’ 

 
14. Links with other policies 
 
This policy links with the following policies: 
 

• Assessment policy 
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• SEND policy and information report 

• Equality information and objectives 

• Teaching and Learning policy 

• PSHE and RSE (Relationships and Sex Education) (Relationships and Sex Education) 
Policy 

• Pupil Premium strategy  
 
 


